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Guidelines for Internal Assessment:

The college shall submit to the University all the internal assessment
marks pertaining to theory and practicum 95 detulled o above 10 the
Uniyersity a week before the commencement af the theary examination
along with CIY in the format supplied by the University,

The Reglstrar (Fvaluation) shall areange for scrutiny of internsl marks by
constituting » commitice of 2.3 members. The commitiee shall ascernain
TA marks in the light of guidelines. The Registrar (Evaluation) shall call
tor all the IA related records of any Affllimed College without any prior
intimation or the screening commitiee may visit anv BT eollege at any
time during the office hours withow any intimation: and during such
surprise vigit, the sereening committes shall verify the 1A records,

The individual colloges shall also submit the fequured descriplive siatistics
i.e.. Frequency distribution, Mean, for (i1Total Interal Assesament (i)
Individual papers and (HD) Internship in Teaching as directed by the
Registrar( Fvaluation).

The Principal of the volloge shall submit o fair copy of the moderated
consolidated marks lists incorporating the directions of the Registrar
(Evaluation),

In the insance of any malpractice toming w the knowledge of the
Registrar (Evaluation) the matter will be seriously viewed by the
University for appropriate action.

The deeision of the University shall be flnal,
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SYLLABUS
Bachelor of Edueation (B.Ed.) Course
Compulsory Paper

First Semester

CC 1: Childhood & Growing Up
Dbjectives:

= To dovelop an understanding of different sspects of & child's physisal, motor, social
and emotional development

»  To understand the developmental process of children with diverse abilities in social,
cultural and political context,

* To build sensitivity towards children’s developmental noeds and copabilities, within
ey suvivsgubiuml gontexn.

= To develop &  aensitive wad  eritical undersianding  of  the differcu
socialeducationslVonltural/political reslitios st the core of the exploration ime
childhood,

s To build an inerdisciplinary frmme work © interpret analvse observatlons and
interactions from cross cultre psychology.

= lo develop eritical deconstruction of significant events that media highlights and
srentos during vhildhoo

= Ta paovide hand-on experiences Lo interact with children. and waining in methods w
understand agpects of the development of children.

*  To develop the power to interpret how gender easte s soctal class may impaet the
lived experience of children.

CONTENT :
Limit 11 Perspuctives in Development

+  Conopr . Meaning Seape and Funciion and Gducativnal Pryahology.

 Introduction w development: concept and introduction [0 perspectives in
development, humanistic psyehalogy und developmental theory

« Enduring themes in the swdy of developmen: development as multidimensional
and plurl; Development as continuing through the life span: wavs in which
development i cominuous/discontinuous? | Socio-cultueal contexts influencing
development

B ﬂﬂhﬂinﬁ datn ahout children fram different omoxis: naturslistic obscrvitions,

: o interviews; refloctive journals atmt children; aneodotal records and nurratives;
clinieal methods with reference o Plaget

i a, Mmhud watw.ﬁnl!, Cross  sectional, sequential,  Cohort  methods:
*Rlograpfical. Case Srudy and Obwervational muthed.
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U:lli 21 Stuges of Human Development
Child as a developing muftvidual; a peyehossocial entity: wages of development.

+  Developmontsl chametorigtios of a ohild snd an adoloscent: physiosl. cognitive.
social, emational, moml and language: their infemelationships

+  Developmental tsks of childhood and adoleseence and their tmplications

= Fyoomn influencing development such a3 heredin& enviromment, medin, nurhion,
child=rsaring practices, siblings and peers

s Commonalitios and divernities within the sation of childhood and haw multiple
childhoods are constructed with particular reference 10 thy Indign contexi-Living in
an urban Slum, Growing girl, and Growing up in dulit household

Unit ¥ Sovial amd Emotional Development

»  Haglc understanding of emotions, how differential gender soeializution oceurs

¢ Personality development: Freud; paycho-soeial developmeni-Erikson; influence of
warly childhood experiences on later personality

= Hovial Bweasies wad gender development. owaning of gender roles; intluences on
gender rales. sterwoty pea, gender in the playground.

=  Development o emotions: funetions af emotions. attachment-Howlby

Unit 4; <ontexts of Socialization

= Congept of socinlization: fmily and childl relationships; parenting, child reasing
proctices

« Schooling: peer influences, school culiure, relationships with weachers, teacher
expectations and schoot achievement; being out of school, overage learner

= Relationahips with peers. fiiendsbips and gender; vompetiton and vouspetation,
vompetition and conflict: aggresalon and bullving from eady childhood w
adolescence.

s Social, economic wnd culwral differences in socinlizton implications for Inclusian.

Essentinl Readings:

= Cale, M, Cole, % K and Lightieet, © (2004} The Developimenm of Childen. Kew Yok Wenth
Publishers. Chopler 12 The study of Humin Development Newman, B, M, and Newman, PH.

= LIU07) Tneories of HUR@R evikpment, London! Lawrence Liibaum Associsies, pehlishers. Chapler
b Ruveoetnonlon. Papstle, FY . and Olds, . W, (20035, Human Dovelopment. Mew York: MeGraw ititl
Higher Edugution. Chapror 1 The Swdy of Human Development, Chaprer 70 Theory and Reasurch,
Chispter 4: Physioa] Developpmans Ducing the Fisst Theee Yours, Chapter 7' Physigal Dovalopment In
Early Childhood, Cnapler ¥ Flysicnl Leveiopment i Middle Clildhond,

&  Mermewathl T8 () ¢ 1900), Culturs, Sociali mtion and 1 lusan Dovelopmant: Vheowy, Bessarch and
Applietions b India. Sage publications. Chapter 40 Theoretionl Framewarks i Crpsssguliyml

aPavehology, Chapter 6: Individualism in o Cotlective Culture: A Care of Co-exlatonce of (nposiies,
- Nasentn, [v (206 Childhood, Work aind Sulioolbg: Senm Refiovihmes, Conerpmary Eduoamim
v,: ‘M!ﬂ!ﬂu Val, 3(! B2 6 Mukonda, K V. (2000) Whae Did You Ask in Sehool Tedey? A
omChild Leaming. Noida Haper Colllnn. Chaper 40 Child Development, 790-06,

= Redings for Discussion 1. Acigs, 1, (190630, Contongs o Chilificad-A speial Wistory of the family
fife. Handom Hoyi ing, Chaprer b The Ages of Lk, Ohapter 2 The Dlaswrvery of Childhoed, and
Concluglon = The twe concepts of ehildhaad. 2. Hurrss, M. and Gmeraont, G, (2007), Dovalopmental

) 0
st %V “M‘ Nbﬂﬁ

A MW&WM yrin



Payehology! a student’s handbook, New York, Taylor & Franch, Chepter 10 A Briel Hiswory of
Dovelapmenial Puvshology.

e Kokbar & (1098} ndian Childhoad: Coltural tdess. Aad Saelnl Reality. Mow Dolhi: Oufard,

v Mambisesn, O, (2000), Bxclsion sad Diserimination i Schoole Pxpecioness of Dalit Children:
Waorking paper aefiss Volume 81, Nusmber G1, fndian tnatiinds of Dol Studies wod UNICEE.

= Boakknr S, (1990 The iimer World: A Baycho-analytie siudy of ebildhont and soviety o india, Deihi:
Osford University Press,

«  Sandr, Lo Bew (1987), Gender Sehemes Theory and i mplicutons for Child Development faising
gender i achematic children in 5 pender schematic society, in MB Walsh, (edy The Payehobogy of
Waninen. Harvard Usiversity Pross Cambridge, 206226,

v - Weoiner, M. (19910 The State and the Child I lndig Child Labowe and Edusution Pelicy In
Camparative Perspactive, Prineeron: Princeton University Priss.

CC2

OBIECTIVES:

= Todevelop perveption of the rele and funetions of s teacher as snvisaged in the
NPE 1986 and 10 familiarize the Smdont Teacher with the difforent projects
and schemes g Secandary level in MLP.

» To develop an understanding of (he briel historical background of Indian
Uducation with special melerenve 1o Secondary Education,

= To develop an ondersinding of tho objectives and seape of Sacandary
Estucation.

+  Todevelop an awareness of the professional ethies,

CONTENT
UNIT 1: Coneepr of Rduention =

Indian and Western. Alms of Fdugation; Punctions of Elueation.

Fducation as ap instrament of Soctul Control, Soeial

Change, Preservation of Culual Heritage amnd Valugs,

Hehool and the seclery, Culre und Education, Behool as n Social Svpem,
°, Agencies of Education - Informal, Formal and Non-fornal.

* UNKE 2: Salignt Features of Ancient Indian Education -

=  Vedio, Buddhise, lalanie, Juirism
= Iradition in Edueation,
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*  Major landmurks of British 3ystem of Education in Colonial lodia partioularly from
the viewpeint of Aimg, Struetre, Curricula and Moithads of Uducation,
= Effors owands evplving n aarional ayatom of Fdueation,

unit -3: Secondary Education

= Glensmal Alms and Olyectives of Seeondary Fducaton snd Sructire, Fducation
during Post Independence Period. Constitutional provisions for educatlon,
Becondary Edwcation commission 1952.8%, Fducation Commission 196466,
New Education Poliey 1986 with Programme of Action 1992,

+  Different streams of Secondary Edueation 1 CBSE 2) LCSE and 1) KSFER
with respect to curriculim. 4) FExamination System ete.,

= Becondary Behool Teachey = Qualifications, Competences, Job Profile, Professional
Code of Hihical conduet,

»  Role of Secandary schoal teancher In Emerging India,

Unit - 4: Teacher Education and Secondary Sehool Currlaulum

L L R

Status, Aims and Ohjectives of Teacher Fducation in India,

Role and Resposibiliies of NCTE NCIRT, DSERT, CTE, IASE
Professional organisation in the field of Teacher education

Rastriya Madhynmika Shikahann Ablyana (RMSA), NCE-2003
Programimes for enhaneing efficiency and productivity of schobl 1eachere-

In- service training - orientation and content enrichment srogranmes.

Asslgnments: (Any two of the following )

Prepare aod execue a plan for making a least two ehildren and soe

adubt Hierate from the community

Plan and organive n field irip/excursion (o o nearby aren of

educational important and submit & report.

Yislt w bock or distriet and divisional educations] offices and gtudy

their aduentional management patiorn and subsit the roprt,

Prepare one project for institutionsl planning.

Critically Study the working of the one of the parent teacher nasociation in
any two secondary schools,

A eritical survey of eo-purdeular ngtivities in secondary sehools,

Reference:

¢ Anand ©. L. et al, (1993) Tencher and Education in the emerging Indinn society NCERT
Muow Db,

*  Foombs Fhilips H (1983) The World Crisis in Edueation, New York, Oxford Liniversity

.« Pross, New York

5 o, Ineqyes (1996) Learning the Treasure within Repor to UNESCO of the Internal
Commission on Edveation for Twenty First Cemury UNESCO

*  Dewey 1(1952) Eperience in Fducation, Collier Magmiligg.
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+  Dewey 5 (1996 Democracy in Bdueation Mew York: Maomillan,
s Gundhi M. K. (1956 ) Basic BEdugation, Abmedbad Melij i
o Government of India (1942) Report of the Secomdary Fdueation Commission, New

Delhi: Minisiry of Education,
: §§;ﬂmm of Indi (1966) Keport of Education Commission Minisiry of Education New
oy

vernment o7 India MHRD CTUBG) {Revined 19992 ) Narosmal P.,;I:’;;p qf Felwcotion, TNew

Liethi.
v Government of Dndbs {1902} Bepors of Core Clronge on Fidie Oriontonivo of Eduoahon

Plunning Commicsion, Kneller G F, (1978) Foundation of Tdvesdion, Mew Yorl Johel Witly
and Kon.

¢ Kneller George (1978) dnprodvicrion s Phifasaphy of Edvcation, New York: Jabn Willey and
Sans INC,

s Muni K . (1963) Educarional ldeas and Idvals of Gandbi ond Tagorr, New Book Society,

Mew Delhi.
o Muthur 8.5, C1988) A Sociolagtoal Approdel to dadian Education. Ages. Vindo Prakashan.

= Muohhurjes KK, { VOT2) Seore Clewad Edluciriors of the World, Fas Gupta & Ce Pug Lid,
Calowia,

Mukberiee % N, (19661 History of Ecucudon in Indfa, Bavida, Acharvs Book Depa,
Nalk J. 1, and Syed N { 1074) 4 Sinelont s Histary of Educolon in India, New Delhi
Kaemillan Co.

Madle & P (1978 Eguealiny, Qualliy & Grominy: The Elusiue Tringleof  Fadiue
Fiduwation Bombay © allied Publishers.
METE (V988 Chamihd con Efpeeion | Hew Dolhi”

Salmmalihal 19795 Fducarion b Soolal Coniaxi, Maw Delhi. NCERT.

ORIECTIVES:

»  To aequuint students with the nature and types of curriculum,

«* Lo acquunt students with the context of cuniculum development and some
AT Innevadive Curvieulum Models,

e “’i-l To fumilinrize studeats with Designing of Cumiculion

To give practical experience in Eyvaluating, Designing and Reviewing
Curriculum.
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CONTENT;

e Currienlum Meaning and Natre. types of Curdloulum, Syllabus and Test baoks -
their interrelationship. lssues and problems of  existing Currieulum,
UNIT H:
Larriculym Construetion, Curdeulum Development © Concepts and differences.

Determinants and motives of Currieulum Development. Different Curriculum
Models-open university, Open School, et

UNIT TH:
= Steps of Designing different Currieulum. Selestion, Gradativn and Organisation
of Curriculum, Development and Implementation of Curdeulum, Enrighinent of
Currieylum,
UNIT IVy
= FPvaluation of B.Ed. Cumiculim

* Designing & Curriculum in a given condition Reviewing of Syliabuv/Books

REFERENCES

= Asheroft, Kate and Palagio, David: The Primary Teacher's Gulde o the New
Bational Currieulum, London: Flamer Press, 1993,

= Doll, Renald C.: Curdeutun lnpiovenient = Decjsion Making and Process. London;
Adlymand Dacon, 1996,

= FEecles tone, Kathryn: How 10 Assess the Yocutional Curriculum. London: Kogan
Page Lud, 1996,

= Hendricks, Joanne; Total Learoing Developmenat Curteulum for the '*r”ﬁmlg
Child, Mew York: Moxwell MeMillan International, 1994

= Hooper, R The Currieulum Conmexi, m)ﬂ;ﬂ and Uevelopment, The Chagger
Prege L., Creat Medtadn, 1077,

= Kaushik, §.L.; Shikshakram Vikas. Rajosthan Granth Avademy . Joipur. 1977,

= Kelly, AV.: The Currleulum - Theory and Practices, Harper and Row
Publishers, London, 1982,

s Ker LF (Ed.): Changing the Currieulium. University of London Preas Lid,
Londen, 1970,

e Lawton, D Class, Culturg and the Currculum. Rouletdpe and Kegan Paul Lid..

“Landon, 1975,
2 Lowy, A (Fd): Handbook of Corsieulum Evaluation, Inemational Institute

il Fducatidoal Planoing, New York, 1977,

» Lowy, A The Tmcmntkml Envyelopaedia of Curvleulum. New York:
Pergamum Press. 1991,
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* Mamidi, MR, and Ravishaskar: Curriculum Development and Edueational
Technology, Stwiling Publishers Pvi. Ltd,, New 1ethi, 1953,

« Nichols, S.HL and Nichuls, A.: Developing Curriculum. Cieorge Allen and Unswin,
Beston, London, 1976,

+  Oriosky. DL and Smbth, B.D,: Currleulum Developmen - Issues and lnsights,
RamdtdeMally College Pubtishing Cumpany, USA, 1976

+  Peasad, Janardan & Kaushik, V K, Advanced Curriculumn Construction, Negw
Dislhi: Kanishka Publishers, 1997,

= Richmond, K.W.: The School Curiculum. Methuen and Co, Lad., Lohdon. 1973

= Saylor, 1.G. and Alexander, W.H.: Currdculum, Planniag 1or Musbern Schoois,
London: Holt, Rinehart and Winston, lnc., 1966,

= Wiles, Jon. & Bondi, Joseph €2 Curriculum Drevelapmient A Guide to Practice,
London: Charles 1. Merrll Publishing Co., 1984,

CC 4, Language across the curricalum
' Part — |

Objectives

= Almof the Course Language is the medium for comprehending ideas, for
rellection and thinking, a3 well as for expressivn wnd communication,

*  Enhancing one's fucility in the language of instruetion |5 thus a vital need of
student- weachers. irrespective of the subject arcas that they are going to wach,

»  This course is visualized as 0 range of primarily text-bused language sctivities,
which will aid In strengthening the ability 1o read’, 'think’, *discuss and
communicate’ as well as 1 write' in the language of lnsiruciion,

* Itis likely that student tachers will hegin the programme with different levels of
lunguage ability; henee group work thit supports ditferent levels of leaming is
envisaged 13 o contal foature of this course,

Course outline

URIT It ENGAGING WITH NARRATIVE AND DESCRIPTIVE ACCOUNTS
*  The sclected texts ciould incTude stories or chapters from fiction, dramatic
incidente, vivid doseriptive sccounts, or even wel Eprocduved comic Sigip swories,
Suggested Achvities
*  Rending for comprehending and visualizing the aceount (individual plus group
reuding and discussion/explunation )
*  Reelling the account = tn une's own words/from different pobnts of view (laking
o v b sl group)
< s Narroring/describing a related sceount from one's life sxperinnce (in front of &
T cagmaller ggoupy - ,
*  Discussion of charucrers and sifuations — sharing inerpretations and polnts of
view (in o amgller group)

L N Y ,,.«,e{z:,f
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* Writing bosed on the wxi, eg. summary of a scens, extrapolation of story,
comvering o situntion into 4 dslogus, ete, dndividual wash),

UNIT 2: ENGAGING WITH POPULAR SUBJIECT-BASED EXPOSITORY
WRITING
+  The selected toxts could include anicles, blographical wrlting, or exuscs from
<papular non-fiction writing. with themes that are drswn Trom the subject areas of
the student teachers (various sciences, mathomatics, historny, geogvaphy,
liwerature/Junguage pleges) For this Unit the student-teachers should work in
groups divided merdlng 10 thelr subjects, within which different wxts could be
read by different pairs of studenionchen

Suggested Activitles

v Rending to extmet oversll meaning, information, subject knowledge (guided
reading in pairs and simple note making)

*  ldentitying major concepts and idess tnvolved and making notes on these In some
schermatie fomm — flow diagram, wee dingram, mind map, ¢ie, (guided working in
pairs) Explaining the glst of the text/topic 10 others (in the. laeger subject group)
Attending the” wriling style, subject-specific vocabulary and 'perspective’ or
relerence frume’ in which different topics are presented——this will vary across
subjocts and texts, and roquives some Interpretative skills for ‘placing’ the conteat
of gach text (group discussion ond sharing)

+  Writing o review or s summary of the iext, with comments and opinions
Gindtividhial tisk)

UNIT 3 ENGAGING WITH JOURNALISTIC WRITING

*  The selected texts would include newspaper or magazine articles on topics of
contemporary inlerest. Stuchmi-izachers con be grouped randomly for this Unit

Suggested Activities

*»  Using reading strategies, such as seanning, skimming and reading for extructing
information = as appropriawe for inital reading of articles (guided individusl sk

»  Analysis of sructure of the article, identifying sub-headings. key words.,
sequencing of ideas, use of conerele detudls, lustrations and/or statistical
TprEsenEions, €1, (guided working in pairs)

a  Critical reading fur attending *framing’ of the anicle. poins) of view presented,
pissible blases or alants (small group discussion)

» * Researching and writing articles on topies of foeal interest (working to produce a
3 looal interest magzing ). 3‘\)
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OBIECTIVES

* To enable the students to read and radponse 1o o Varity of text in
different ways Ta develop Meta cognitive awareness

* . Toenhance the capacities as readers and writers by becoming
PATHCIFANTS in the process of reading

= To enable the STUDEnT TAChors 1o work on 1he flald and make

pradictinng and chack their predictions and then 1o summartze.

UNIT | Reading Skilis
s Creating envirenimaent for reading - reading clubs, elass
« libraries Reading aloud and silent reading

¢ Scatfolding: concept and activities
*  Reading diffarent texts ypes like dtoiies, poems, riddlas, jokes,
and Inatructions for games

UNIT 1l Reading with comprehension

Beading for global and laesl camprebension

Inferences, pnalvale and axtranolation

Reading strategles including word-attack strategioes

Discourse analysls

Using reading as a Yool for reterance skills Lo, use of dictionary, sneyclopaedis
and Internat

Using Ideas of critical literacy to analyse rhaptars from tosthoaks

»  Acquisition of Heading Skills

“- ® =% ® &

£

UNIT 1 Types of text .

o Natrative test

*  Expository

= Autobiographical Narrativas

= Fleld Notes

= Ethnographies

= Addressing diffurent types of skills and strategies

Mode of Transaction

«  Participating In tasks and activities to improve proficiency In the receptive and
s Productive skilis of English,

1= Taxt snalyzin of school texthooks 1o improve skills in critical literacy

£ s, k. Reflocting on one"'s awn tearning 10 make connections with padageoy ﬂ“‘Q
g ¢ 1

Nﬁd A
I SV

13
e



Esential Readings

1. Lighthawn, P. M & Spada, . (1999) How [ inguages are Laarnad Oufard: Oxford
University Press

2. Malay, A. & Duff. A. (1991}, Drama techniques in language learning: A reseurce book

of communication activities for language teachers (2nd «d.), Cambridge: Cambridge

Unlvdrsity Press. \

targan, 1. & Rimvolucri, M. (1283); Once upon & time: Using storles In the language

classroom, Cambridge . Cambridge University Prass,

4. \;Friirht. A. (1989). Pictures for Language Learning, Cambridge: Cambridge Univarsity

Fess.

E)

Advenced Readings

1. Parrot M. (1993). Tasks for language teachers Cambridge: Cambridge Univarsity
Pragg ;

2. Richards, ). & Lockhart, C. (1994). Keflective Teaching in second Lsnguage
Classrooms. Cambridge: Cambridge University Pross

A, Slatteriy. M. & Willis, 1. (2001}, English for primary teacheres: A handhnok of acthvities
& classroom language. Oxford: Oxford University Press.

Second Sem
CC 1: Learning & Teaching

Alms of the Course ,

*  To beeome wware of different sontexts of leaming and simate schools ns a apecial
unvironment for logrning:
To reflect an their own implicit understanding of the nature and kinds of learning;
Gain an understanding of different theoretical perspectives on learning with a
foaus on eogaitive views of leaming s woll a3 soclal= consructivis theories;

s Explore the possibilities of as understanding of procosses in human cognition and
meaning-meking them us basis for designing leaming environments and
cxperiences al school; and '

= nppru;im u!z critical rolg of learmer's bused on differences and comtexis i
making mesnings. and henee drasw out implications (or sehools snd fenchers.

UNIT I THEORETICAL PERSPECTIVES ON LEARNING

*  Implicit knowledge and beliefs abow lonening (demy ailying miscenceptions).
»  Perspectives on human learming: Rehaviourist (conditoning paradigm in brief),
& cognitivist, information-processing view, humamist, social-construetivist (drawing
oot selectively on the ideas of Skinner, Maget, Rogers ), ' ‘
i’- o 4,

x ) Yot
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UNIT 3 RULE UF LEARNER 1IN LEARNING

+ Rale of learnor in various learing sitnations, ag seen i diferent theoretical
perspectives

* Role of teacher in teaching-learning situationa: a) iransmitter of knowledge, b)
maodel, ¢) faciimnor, d) pegotiator, ¢ co-leamer (The Toous is on building
Hdﬂfﬂllﬂ«dll’lg of different p;yﬁhﬁiﬁgiﬂn,f pérnpeatives af hming and }sﬂpmi
student wachers to leam o apply them in different leaming situations),

+  Distinctions between Itm'nixm 6% ‘conatructlon of kmw].;dgg‘ afd learning as
TrAnsmigsion and reception of knowledge',

UNIT 3: LEARNING IN 'CONSTRUCTIVIST' PERSPECTIVE

*  Sovial-consuenivist perspeciive (also Brumer and Ausubels porspective) and
applicatons of Vygotky's idead in woching,

»  Understanding processes that (acilitate ‘canstruction of knowledye' ©
(1) Experiential leaming und reflection
(1) Social mediaiion
({i) Cognitive negotiabilit:
(iv) Sitwated learning and cognitive apprenticeship
{v) Meta-cognition.

¢ Creating facilitative leaming environments, reachers’ aititudes, expecrations —
enhancing motvation, positive emotions, sell-etficacy, collaborative and self
regriilated learming. (The focus is op lowming os # sonstrugiive rather than a
reproductive  process. The learner- ceniered arlenttion has implications for
understanding leamning as comextual and sell-regulated process and following

sulbtable classrovm pragtices),

UNIT 4: INDIVIDUAL DIFFERENCES AMONG LEARNERS

+ Dimensions of differences in psychologiosl atribuies—cognitive abilities,
Interest, aptitude, creativity, personality, valugs,

*  Undersiumding leamers from multiple intelligences perspective with @ focus on
Cardoer's theory of muliiple imelligences. implications for waching loarming in
the light of changing concept of intaligence, including emotional intelligence.

* Differences in lenrners hased on predominant ‘loaming styles'.

* Ditlerences in leamers based on socio-cultural contexts: Impact of home
languages of learners’ and langaage of nstocuon, nopac of differential ‘cultural
capital’ of learners., ’

. Undcmnndiﬁa differences based on o runge of cognitive abilitics— learming
difficulties, slow learners and dyslexics, intellectusl deficiency, intellectual
gifledoess, Implieamions for cmering 1o individeal vanations o view of
‘difforonce” rather than “defieit’ perspoctive.(The Ticus bs on understanding the
differential learning needs of the lenmers with rogard 1o abilities, learning styles,

e language, socio-cultural difforences/disadvantage, lonming difficulties, und their
A dmplications fr classroom practices and tenching). Q

St ’**"gf?‘?ﬁ
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PC.1. Pedagogy of a School Subject — Part |
Hindi(A)

Objectived : Upon completion of the gourse, the siudeni-teachers will be able 10;

o
L Appreciate the Importanee of teaching Hindi as s sgeond / third Language.
2. Help the Students to understand the aims and objectives of teaching Hindi
3. Help pupils to acquiee hasic skills of language teaching, Alums/Objestives,
4. Enow the differont methods of waching .

3. Prepare a lesson notes and ieach soeordingly.

B Appreciste and use of moders educational media,

Unit 11 Perspectives of Hindi Language. Alms and Ohjoetives of Tonching Hindi
¢ Meaning and concept of langunge.
= Majwe and importance of language
® Three lingwsgﬁ topmula and Hindi
#  Place of Hindi in the Secondury Schaol Curriculum of M.P

+  Present position of Hindi in India
a. In the constiution
b. In the life of Indian people

*  Aims of reaching Hindi as o second / thind langusge,
Functional aims of Hindi Teaching.

»  Culwirsl Aims of Hindi Teaching. National and
International Aims of Hindi Teaching

*  Instructional objectives with practient — Theoretical background Writing of
instructional ohjectives of Tindi Teuching

*  Maodification of Oljectives in terms of behaviowval changes.

Unit 2 5 Munning Lassons, Resonree Unbis, Unit Man, Beill Leosons
s Planning of prose. poetry and Grammar lessans,

*  Processing of lessan notes and miero lexson plans.
»,# Menning and imporance of'a | Init plan and adninlswation,

;o l‘ﬂ;cmumit Units — Uag sl {miplicativns.
i - .

¥
*  Planaml provess of lessons in Practice waching
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Unii 31 Langusgy 3kills

¢ Development of language skills- listening objectives and importance — agtivities
for its development
*  Speaking ~ Objeetives — activities for its development - role of loarning by
=heart. role-play, sxtompore and propared apoaches, dabates, languages ganies,
substitution mble need for corect promuciution - Remedial Mensures
*  Reading - :‘Mwiim = Vypes of reading silent sand loud, intensive -
methods of waching rending
¢ Writlng - Ohjectives ~ Churacieristics of handwriting - digtation
¢ Compasition - Objectives — Types - Oral, written and pletere compusition =
Free nnd guided somposition, Tmnatation — Obfevtives= Importanee®s -
Characieristivs of good wanslation
Unit 4 7Curricutum Design
s Principles of Curriculum construction of Hindi
*  Currleuum Design in Hindi - Subject centered - Learner Centered — Problom
vemgred,
*  Transaction of curriculum / Co-gurricular . Extra curricular setivities
pertaining to teaching and learning.
¢ Curiculum of prose — poatry and composition, Prose — Anclent / Medieval /
Modern prose versions, Poetry — Dhaktl peviod — R perind - Moderm period.
Compusition ~ Exercises . Assignments and remedial tenching activities and
Cirammar =~ ranslations,
¢ Curriculum development and ovaluation,
Seminar Topies (any one)
8} Prepring scheme of nssessment
by A gadv of s suthor / poet.
¢ Developing Linpuisties Skills,
di  Svatem sur axamination, @A
‘ : €} lmporance of waching muerinks for effective tenehing, N : LAl
A oicin v & Ry
8 Review of Books ~ B, 9 stndurd sohool txt books. i ol S
B Resouce Unit Uses.

pde-t
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€ Unit plan processing,

d} A study of an Author/ Poet.
~¢)  Developing Linguistics Skills,
ASSIERIERTs (any one)

L. Solving grammer exercise ol 8" and 9" Standard Text hooks of second
language Hindi/ Third Language. [indi

2 Proparing  crossword puedes on techaleal semme. diffieult wims of
prescribed Hindi Text Roaks.

4. Construction of substitution ~ tables on the concerned texts

4. Repori on constiwtional provisions - provided te Hindi and the implication,

Scheme of Assessment

[ FPo tost arientad Stdies, L
Preparation of tost e = L laMaks
| Presentation of test | 2 Murks
| Apidivals of data 2 Murks
Drewing conclusions I Marks
02| Report writing i |
_ | Intaduction of the tepic | 2 Macks
Typothetical study |4 Marks
- Analysis und Interpreation conclusion 4 Mharks
Moferenves, '

{Note: Records should be maintained).

References
40
OB (TR Hindli Msontyibaian, Vined Pusk Mundie A g
g ¥ ishayshenk Poesch (1980 Dopastment of Eduvation, Mujssins . Sikaner
W@i Pl U909Y Adhapant Kaka Varsnash: Ggopinah Biwreny Nand
o ni'f-& hasha Shikshan Padelbbasi Allashad: W63 Suiga), U.F Press.

bl T3, (1948 Do Sty o Lamgnnige. Harswnrd Uniiveraity Pross,

Kystu Privsi | 19%3) #inell Shikshan, Deiht Divinapatest isd S

Raihtrs © eremawgiom Hepord { P968) Gove of Todia. Mew Dellif
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Sanskrit(B)

Lmjuitives - Lpon completion of the course the student-leacher will be able w

1. Understand the nportance of Sanskot language and (s contribotion to Indinn
culgure and emotiona] inegration.

2. Undersmtand the abms and objectives of reavhing Sanskelt ond suite them in the
form of apecific behavicural changes.

3. Prepare objective bused lesson plans and implement them.

4. Understand the basie skills of language learning.

5. Underatand the principles of curriculum comaruction s Sanskric

6. Understand the ditferent meothods of teaching Sanskrit and use them jo his
prnctice teaching lossons.

7. Understand the importance of appropriaie instructlonal matéral and use them
in his practice weaching lessons,

8. Understand the importance of Language Labomtory,

9. Understand the Imporance of Evaluation. prepare snd use different tools of
Fualuation in language learning.

10, Understand the importance of co-curvicular activities in language leaming.

L1 Imbibo the spocinl qualities of Sansksli tasher,

Unit 1 : Sanskrit Lunguage ~ Nuture and Importance

+  Importance of Sanakrit language "
#  Contributions of Samskrit 1o other Indian Languages o Indian culre and wadition
and {0 emational integration
Unit 2 ¢ Place of Sunskrit in the Secondary Schnal Curerlostom

+  Alms & Objectives of teaching Sanskni with reterence 1o three language
formula. Instructional Objestives - Specifivations of each objective in the
form of speetfic behavioural changes,

Unit 3 ¢ Lesson Plan in Sanskrit Language
= Planning tesson plans in prose, poetry, gaammar and composition,

#  Unit plan : importance. characieristics, format
= Resource unit: importance, charactenstics, fomyat
,qgwi

g . Miero lesson plan: importance. format, practice
Unit'r: Develfpment of Langunge Skills, Curriculum Design

»  Listening: importance, sctivities for its development g}fﬂ’ ;
n ,, Albpudy s
PR

A hr



Speaking: Imponance, charaeleristics of good speakinp, aetivirics fof its
de velopment.

+ Reading: mechanics of reading, objectives, different kinds of reading —
silent reading and loud reading.
*  Waiting: imponance of good handwriiing - spociaties of the Devanagan sorip,
caises of speliing mistakes, remedial mensures.
s Principles of curmoulum construction of Sanskrit,
»  Curriculum design in Sanskrir: subjoct contered, keamer cemered, problem
centered.
+  Transaction of curricular’ co-curricular activities,
»  Curriculum development and evaluation.
Reference

= Apte 3G (20000 Teoehing of Sanskein Bombay : Padon Publivations

Shanbhag DN (2002) Sublioda Sauskeit Pyekarana Diarwsd: Bhagat Book Depot
& Publications,

} 3
Hulkerikar. G5, (1998} The Problemy of Sonskeir Toaching Kolhapur - Bharst Book

Flarmery
M. K.V VL (1997) Pvaliarian s Lompeage Feicsiion Mivore. Paoayak, T (199%) Languge
Curvltrilam, Mysore: CUL Publioatione,

Humashakal Maswders. (HO00) Soaxkeit Shibuiim, Ao Fuswska Mandle,

* Ramavarmarsja . K. (Q000) The Teoching of Sanckrii. Madras - Sanskrlt

Fducetion society.

English (C)

Objectives: upon completion of the course the stisdent teacher will be able 1o

i

L

i

4‘

To master the different vechnigues. deviges of the Segond language struciure.
sounds and vooabulaey .
To understand the starus of English linguage,

To distiuguish beiween diferent spprouches and methiods of eacking t«ngtlaﬁ and gi ,..9,.

' gher usgin the clagsroom,

Acquire the busic skills of langunge learning.

. |
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5 Plan und excoute of different types of lessons in prose. poetry according to
clasaroom situations.

6. Toappreciate the imporanee and use of sultable audio ~visual aids In ¢lass room
Aituationg,

7. Twknow the principles of curriculum consirugtion,

H, To prepare v wse appropriste tools of evalumtion o measure the linguistic
abllities of the pupils.

9. To realize hisher responsibilities ns language tencher and pursae towards the
uimg of professional growih,

10, To guide the siudents 10 use the language vorreetly,

Unbe 15 Nature of English Lunguage
L1 Language its nature and stroetare - Meuning of language. Functions of language -

Informative, sxpresaive and Dircetive Linguistic Prineiples.
1.2 Swuewre of English Language - phonological, morphological, Synuctic,
Semantic and graphic { a briel explanation of the concepts )

Unit 2 : Alms and Ubjectives of Teaching English
2.1 Aims and objectives of reaching English at the Seeondary School level ns first and
second langunge.
2.2 English as g Hibeary tanguage, link language snd internasional language.
23 Position of Faghish in india before and after Independonce + The three languige
forniuta itk meuning and seope.

Unlt 3 5 Instructional design of Teaching Euglish Languigs
A1 Teaching of Prose - dewiled and novdetiiled Objectives - Methods and
Appronches sieps in leason planning.

12 Toeaching of postry - Objectives - Methods and Approaches « Steps i lesson
planning,

33 Teaching of Grammar - Objectives - Formal and Funetlonal Methods of teaching
grammar.
34 Use of mother tangue in teaching of English, different occasions for its effective
A s

¢ J;S!‘Pffmmu.ﬂhd{ Unit {:Im. Remource Lnly, T " émgﬂ

ot . B o

% g e Dﬁ*,{;ﬂ o
%"’ M \ &#% T
' TR



Unizs 4 © Methods, Approaches to Develop English Lunguage Skills
Psychological principles of learning English as a foreign lanpuage. Methods and
approaches of Teaching English

a Gimmmar Translation Method,

b, Direot Meitiod

e Dilingual method,

d. Structural approach- Dr, WEST mgthod

e Communicalive approach,

4.1 Development of language skills - listening objectives and importance - activities
for its developmeni.

4.2 Speaking - Objectives - Activities for its development . role of learaing by heart,
role-play, exwempore and  prepared  speeches,  Jebutes, language  games,
substitution wble need for correg profunciation, defects in pronuncintion -
Remedial Mowsurgs,

40 Rending - Objsctivas - Types of vending - #llent and a loud, nensive = methods of
tenching reading,

44 Writing - Objectives - Characteristics of handwriting - dictation. Composition -

Objectives - Types (oral, wrinen and fitmﬁ! composition)  Free and  guided
composition  Tronslation - Objestives— mportance - Characteistivs of  good
tranglation,

Pracitcum
L Preparing of substitution mble and other drill exercise for practice of slrue ey

Assignment/ Practical T marks |
(ng test (internal) Ok
ipation in Group activities [ mapks
External Examindtion B0 marks |
Towl o TS marks |
Reference

4]
Abuja R.L. (2000) Foavhing of Paglich ccs a Farelgn Linguoge - lndian Press
Publicstion: Alighabad,
L Allan ©, R (1971} Teaching Englich a8 o Sedond L, NMew-Delhi, MeGrwhill,
Allen H.I: and Compell PMN(I97) Readings in Teaching English as a
&
? - Sevomd Langiags
¥4 - Farigh T (1984) The Erglish Tevchwrs Handbowk Swerling Fublishars. ,
¥ Rutawt R {19613 The Technigues of Langiage Teaiching  London, .AQ
Longman, % HA



= Bright J. A ahd MECfegar 0 (19T Teacken Pk gy Secomd

Language. London, kases,.

Gk B3, (190608 The {iashisig af Ligelinti v Frow Tacddn, Madpns: ©haistian

Litsnature Soviety,

Homby A8, The Advance Lvarner s Dictionary of  werent English Langnage.
- Hudeson. N, and Meadém, 8. (2000) Engitch withow Errors, London,

Robll A, L, (1964} Fechomgnres o' Toscimg fagisn, w8 Eaition: D,

Bhanpal el and Soas, Pyi. Lud,

Mmoo and Pt {197 Tl’iﬂ"ﬁ"‘ Erglishan a ! wangign éq#*}‘ﬁwb Bugrody

Achurya Rook Depor.
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Sachdeva M.5. (1976 A New approach o Teaching Englich i Free Indla,
Landiana Pubilicutions,

Objectives:
The teaching of Sacial science would enable the Pupil Teache: 1o-
I. Develop understanding about the basic difforences between Social
Studies and Social Science.
2. Understand the need for teaching Soclal Science as an integrated
discipline.
3. Develop the ability to justify the Relevance of Social Science in terms
of Contemporary events.
4. Galn knowledge about the different approaches associated with
the discipline. . "
5. Develop eertain profesional skills useful for classroom teaching.

Course Content:
Unit = T Learning and Teaching Social Studies,
= Nature and Scope of Socisl Seience.
¢ Difference between Social S¢ience and Social Studies.
s  Aims and objectives of teaching Social Science.
* Social Science curriculum at School lovel - correlation with other

subjects, |
» Prevalent text books in Social Sciences. Critical appraisal of a Secial R
% Belence Text book. Piat
Foagy . oy " i
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et ) gy

Ll

ﬁ% %:\ *%}%TW



Unit = 11 : Methods and Strategies,
* Approaches / Methods of Teaching Social Science
L. Difference between Approuches, serategles and methods,
2. Type of Approaches Inductive, deductive,
3. Methods —
~ (a) Story telling
(b) Problem Solving
(¢} Project Method
(d) Observational Method
(€) Assignment Method
4. Grouping Students for learning.
(a} Cooperative learing
(b)Y Using structured question w aid leaming.
(e) Role playing snd simulation.
3. Qualities of an exemplary social science teacher.

¢ Transactional Strategies ‘
1. Preparation of Unit Plan, Lesson Plan using various approaches and
Lesson Plan format.

2. Instruction Aids: - Preparation, improvisation and effective use =
Chan, Models, Serap, Books, Media (Print non-print and Electroniv
Media), Mups, Globe,

3. Bocial Seience Laboratwry < organization and management,

4. Organization and planning of Co-curricular Activities In Social
Sclence = Field Trip / Excursion / Bullefin Board in Social Studies.

5. Dealing with Controversial Issues in Social Studies,

Unit = II Concepts and Technology Integration.
¢ Developing Concept and Generalizations

¢ Concept formation and classification

» Concept Mapping in Social Seienee

& Instructiona! strategios or concept leaming

s Technology Integration: Planning with the (Negrating Tevhnulogy

L or inquiry (NTeQ) model for Soclal Sciences at secondary school
L level, *ﬂ-
Uniffe1v Bvaluation and nssessing student learning. %t Gl

* Evaluation Concept, importance and Types of Evaluation. Concept m"&w
L] W - W #
Comprehersive and Continuous Fvaluation, '

. oo f
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¢ Type of Test items and development of achievement test in soclal

sriences.

# Diagnostic testing and remedial measures,

‘s‘-uggﬂttd Readings:

‘Q '..,m

R ; wzs

Appgarwal, 1.0, Ténﬂhmg of Social Bndics, New Delhi @ Vikas Pub,
1982,

Rinning, Arthur C., Teaching of Social Studies in Secondary Schoul,
MeGraw Hill, Book Co.

Dash, BN, Content —¢um-Method of Teaching of Social Swdies,
Mew Delhi: Kalyani Pub,

Gupta Renu = The methods of waching Social Studies,

Rochhar, 5.K., Teaching of Social Swdles, New Delhi : Sterling
Publication, 1983,

kohli, A8 Teaching of Social Studies, New Delhi : Anmol Pub,,
2004

Martorella ¥, Peter (1994) Sovml Siudies tor elementary School
Children (Developing Young Citizens)

Mehta, 2.0, Teaching of Social Studies, Ludhiana : Tandon Pub. |
2004

Michaels U. John ~ Social Studies for Children (1992)

Mittal, H.C. Teaching of Sociul Studies, New Delhi: Dhanpat Rai &
Chandna RN, Sons,

Mottart, Maurice P., Elementary Soclal Studies Instructions, New
York: Longman, Green and co.

NCERT (1988) Guidelines and syllabi for secondary stage ( Class IX,
X)N. D, NCERT.

Preston, Ralph C., Handbook of Soeial Studies, Rhinehart and
Company, 1955,

Ruhela, $.P. and Khan R.S. - Samajik Vigyan Shikshan, kota open
University, BE-S,

Shaida, B.D. Teaching of Social Studies, Jalandhar : Punjab Kitab
Ghar 1962,

- Sidhy, H.S., Teiching of Social Studies, Tondon Publisher. I udhiana.
TQWMDR Social Studies in High School. Wesloy Fdgar Rruce. ﬁ

-*UNESED (19813, Handbook for 1eaching of Social Studies.
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= Wesley, Edgar Bruce. Teaching of Social Studies, Bostom : D.C.
Herth and Co.

= Zevin Jack (2000) - Social Studies for the Twenty first Century.

- Shrivastava, Roma and Gauwtam Arti, Ssmajik Vigyan Shikshan .

_ Agrawal Publication Agra,

Biological Science(E)
Ohbjeetives: - On sampletlon of the conres the student wacher will b ablo 1o

i Understand the natuie, seope & Impormnee of Diologieal mewences and pel soquiinted
with ancient as wail pe modern developments in the ficld of Plo-Scionces,

r Understand the Abins, Olyectives of seaching RiosSeiones and will be able o state the
ohjectives in behavioril terms

3, Acquaint with the Resources for MWhing'mntug & their offeetive Ufilization,

4 Get expased to Micro teaching and preparing Resource Unit, Unit Flan & Lesson Plans,

5 Uinderciand the cancept of curdsului, pringiples of currdeulum consmugtion and trends
surrienlum revision

% Be o eduwed 1o virious methods, spproaches & moduls of tenching Biological Segnce
el Dmplamant them in thair waching practice.

L8 Linderstand and prepare. the diffaront rypus of wei items for the Uvalusyion of swudents
performgnee in Biology,

9 Appreclate and inculaute the Competencies and commiments needad for a biologicnl
scienoe Tencher,

10, Plan & execute vatious curricalnr & co-surricular activites related o feaching of Bio:
Sclence

Unlt 11,1 Introduction 1o Teaching Riological Selence

LLE Biological Science: Meaning, Nature and Sepe

LE2 Relationship betwoen Biology & human welfire

L4 Latest developments in the field of Biology

1.2 Co-currieular Activities and Reswurves in Toaching Bialogleal Beience

L2 o Scisnce laborten, - Mesd and imperiance. squipping Bivstab, Organleing the practicn)
Work

122 Project Activ itles: Aguarium, Viverium, Verrariums, Museum, Sehaol girden,

L3 Preservanion of specimen through plastination-Meaning. Importance and Steps.

124  Menalng. impertance and Organtzation of CosCurrieuler Agtivitips

f35  BioSolence Club— organisation & lis setivities ' _,‘-“:5:5:
126 Bio Sisnce Exhibition bt

L Flahd arips -
!?é “Ric-Sience Ouiz”

130 Nature Study Apoiers:

L2 00 Bird watcHing

oo Y
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LSt Colleetion' & Frosgrvimion of SpecimensPlants and Animak

Uit 2¢ Alms nnd Objectives

L0 200 Unilitarian, Cuttural sid Disciplinary Alms

Seientific Attinde and Tealning in Ssientifiy Method
22 lnstruciionnl Chjocrives:
Bia - Solenee in Secondury sohaols:

220 Axpur MCTRT Currieulum Frimeworks 2000
22 Az puer NCTE Currlendum Framework
L3 As per MNational Corriculum Pramework-2000

23 Relwvior Spacilications of Tastroctions! Objeetives:
231 Kpowledge
232 Undersianding
233 Applicaton
234 sk

Unit 3t Appraaches, Mothads wnd Madols of Teaching Hiology
31 Approsches:
300 Seructure and function Approach
512 Types specimen Approach
LLY Industive and Dedustive Approach
33 Methuods of Teaching
331 Cuided Diswovery Method
13 Mudels of Tenching:
330 Biolegieal Selence Dnquiny Model (Josoph Sohwab;

332 Memury Model (1, Lucas)
Unie 4 tustraction Design in Tenching Biologioal Selonos.

41 Pedugogleal Analysis: Analysis of Bih, % and 10th Sundard Biolegy Texi book of
kamataka St

43 Lesson Plneing. Mesping taiportance s l’ﬂm:m secording 1 netlve learming
sirntegion.

44 Unit Plan - Mesning, imporianes and steps
44 Resoumor Unit - Meaning, imporance and components,

Assignments (any one)
I Preparing power point slides for any seleetod wnit in VI or [X class Biology.
2, » FrEpuring a set of (OHP) wanapiieacios

- 28liden for a salesred Unit In 1 0th S, Biolugy,

hﬁe’llnm el e g
I Writing of Instructional abiectives & behavior speoifications on § sclecred Unit
2. Preparing improvifed apparatus in Riology & A

YA i ‘ P, ml‘r"
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3. Preparing a besson Plan on iy topic In Biology using any innovidive Method / Mode! of
Teanhing
4. Devedoping an Achieveront tesr / Diggnostio test

Reforonces
Buftnloe, N.D. Throngberry (1969) - Principles of Biology. Prontice Hall of Tndis, New
il
Chikkura & Sharma {1980) Teavking of Riolige. Peakosh Broo. Ludhivana.

Oreen T.1. (1965) -« Toaching of Brodoge dn Trapical Seeondary Sohools, Oxfard University
., Press, London

 Guddalii NM (19933 - Vignona Bhoodine, Bharm Book Dept. Dharwad.

. Mangal 8.8, (1997) Touoktng of Plysloat & Life Seiences Avp ook Depat. New Pethi
Millar & Playdos (1962) - Muthogs & Muterials for ssachivg & Blolughoal  Soisice,
ot Me Gl Pab. Co « New Dell,

Nowanddrn Vlidyn (1971) The fmparr of Sutenve Feaohing, O ford sad 1800 Pub.Co. New Daitd,

NC'ERT (VOR2) Teaching of Seimee in Secondary Schools, New Dethi,
Patil 5. 5 & Rekkasogd {1998) - Jowva Pignana Bhoadine. Vidysmidhi Prakashon, Cadag.

Shaema LN, (1977) Teaching of Life Science, Dhanpat Rai & Sons, New Dilhi,
Slvashankar 1 V., and Basavakumaiah, B, (18T« Vigmom

. Bhoodie, Hanl  Prakashas, Davangre.

Sood K. (J987) Teaching of Life Sciences. Kobli Pub. Chundighar,

Vhurber & Colloftn { 1964) Teaching of Scteace i Doiy's Secandary Sehaod,

 Prewtlon Hall Por Lid, Nesw Delhi

UNESCD 19781« Now Sowrgy ook of Sei ‘i“!r‘ Iiti, " Co.
Eid. New Dothi ourcy boek of Sctence Teaching,  Oxford & BH Pub. Co
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¥y R 1995 Tecwdiing of Life Sclences, Anmol Pub, New Delhi.

bjeativen: Upon conpletion of this vowrss swdent waghers will be abte 1o
I, Kecall the meaning, natire and scope of mathemativs,

“ + 2. Acquaint sims and objectives of teaching mathematics in Secondary school level,

0
Sl

A4 “3; Ph“‘flﬂﬂhhll in misthwinatios at mvero and racro evel
) o ¥
4 Prepary unit plans, resource unit ind organize lesson 1 moet at difforent class room
situations. . M
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5. Analyse and evaluate the curricutum of mathenwstios & Secondary school level,

6. Apply different spprosches and methods of isschisg msihomatics In olasironm

wituations

F7 Prepare wnd wse instructional materials in leaching mathematios.

8. Prepare ditforent kinds of test and undarstand th comprehensive evaliation,

8. Participars and organias the Hiforent so surrieular activitlies In mathématics,

10, Understand the profassional competencies, commitments and expectations of

mathemmtics teacher.

Enht 1: Meaning, Navare and Seope of Mithemutics
L1 Mearing of Mathematics '
LLY Asa Solance of Numbee

L1230 As a Selensa af Cruitity
LLR AsaBelence of Megsuroment

1A As w Selence of Logieal ressoning
L2 Moture of Mailematics
11 Seope of Mathematicd

123 Plave of Muthowmation in day today 1ifs sy ides

122 Mathematics use in day ti day Wie aotivities
1.23 Relation with School subjects

1,24 Relarion with other Disciplings ~ Kngineering. Agrieniure, Medicine

Unit 2: Alms and Objectives of Teaching Muthematies ,
L1 AlmsVilued of Teaching Mathentatics
301 Meaning of Alm/Values
AL Unilisarian AlnvY alues
213 Dizeiplinary Aln/Valuas
DA Cllroral Al alues
203 Ineelesinal Aln/Valivs
218 Aesihetic and Reeromionsl Aim/Vslues

22 luswructions) objectives 0f Teaching Mathematics
2230 Mesning of Fostructional Objectives

4 222 Instrustionil Objectivis and there specifications of Teaching mathematics

¢ ""f“ . 2;2:; WW
224 Understanding
215 Ayplication
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226 skl
227 Auiude
228 Appreciation
220 jeterest
e 2,210 Formulation and Statement of aljectives in bobavioural teems

Undt 3 Insiructional Pesign in Muthematlys und Cosurvicolar Actlvities in Mathenwtios :

A1 Lesson Planntng: Menning Steps . Importance sod [ommat of Lesson Plan
12 Unit Plan-Meaning Steps . Importance and Formai of Lesson Plan

33 Resource Unit-Meaning, Steps, Importance and Format of Lesson Plan
3 Yewrly Planniig=meaning, Principles and Formal

A5 Muthamitios Club | Oldeetives of Muhs glub, arganisstion and activities

3.6 Mathematics Olymplads : shjestivis and imparnance

37 Mudhermitics Quiz : Organisstion snd importance

A8 Mathematics Mussan . Organisativns amd imporanee

50 Minhemarios Fulr @ Ogailsation snd importance

3. 10Mathematies | sboraory : Objective, impertance and uses

L1 1 Reoreational activities in mathemativs . Games, Puzzles, Riddles, et
3.12Ethno Maibematics

Vnlt & Appronches, Methods and Techniques of Tenching Mathematics
4.1 Lanrnor Centereil Approach

4.1.1 Inductive wethod and Deductive method
412 Analytical wethod and Syntheths meihod i

4.3 Astiviny Contored Appwah

421 Guided discovery mothod snd Problem Soledng Mathiod

4.2.2 Projeet Mothod and Discavery 1 enrning Mathod
#.2.3 Agtive Learning Stratugios

424 CALin Tonching Mathematics ,
4.1 Loncept Mapping-Meaning, Advantages and Disadvantages

44 Technigues of oaching Mathematics
441 Supervised study

2 442 Omlwork and wrinen work EZ
4
R TE :
£ AR Dill and Review =
B4 Asslgrimdit in Matha
44.5 Home w&:rk
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PC.2. Pedagogy of a School Subject — Part 11

Objectives: Upon completion of the gowrse the studenteteacher will be able tor
L Understand  mosning. seope and imponasee of igery o the ashool
wurrieulam.
2. Acquire contem knowledge of methods of history

3. Acquire knowledge of aims and instructional ebjectives of weaching history
4. Aequire gkills in planning lessons in History

5. Understand and apply the principles of organizing content in the teaching
history .
6. 7 Acquire knowledge abowt L ocal. Repional Nationsl, and Warld Higory

Higtory .

RS Acquire the kngwledge of Instruetional Materie! and resources in teaching N

e



& Preparing suitable teaching devices & using them & organizing field wips,
9. Proficiency in corrolating History with other schoo! subjects
10, Cultivate the qualities of o good Higtory  tencher
11 Evaluate Fistory  text books and prevenibed courses
iAHMwhm vecessury skills in the up;ﬂlr:ntim of morhads and toehnlgues in the
classroom
Unit 1: Nature snd Seope of History
1.1 Meming, Nature, and scope of history
L1 History - an an or Seience

L2 Modern Concept of Mistory, exploration, eritielom  synthesls  ond
exposition.

L3 Ditferent levels nﬂliﬂnﬁv = World Histors . National Replonal and [ooal
Tistory

Unit 2: Alms and Objectives of Teaching History
2.1 Meaning and mportance of weaching History and elvics in Secondary Schools
2.2 Aims of eaching History
23 Instructional sbjectives and values of Teaching Hiamry
231 Knowlsdge, wndemtanding, evitical thinking. skills. Aninde, interests,
Applieatin - Analysis of these obleetdves [n werms of speeific behaviours
of learners.

2.3.2 Speliing out Instryctional objectives and leaming outcomes
<33 History baged hobby clubs, societies

34 Conelation of History  with other School Subjget
24,1 Meaning and Iinportanee of vorreladon
242 Types of corclation,
243 Correlation of History with Gmgmphy. Feonomics, Literature
244 Cocurdevlar /Activities in History
245 Importance of organization of field rips, visis.

Unit 31 Instructions] design in Teaching History
a1 Format of lesson plan: Ity stages. Scleetion of relevant content,
A

L. selection of appropriste waching devices and assignments, and plan

.,

"

3=
A2 Resource Uinit E’P#
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A3 Unit Plan
Unit 4: Methods, Techniques, and Instructional Materials of teaching Histary
4.1 Meaning and need of methods

42 Methods and techniques of waching Hisiory ~discussion, project, problem
solving.source, dramatization and  biographical, Agtive Leaming  Strategles
Tusted@iional Muerlaly in History ©

4.3.1Collweral Reading ~ Impariance, Reading materials, Historieal Novels

4.3.2Auto biographic, Magazines, News papers Drams, Journals Audio-Alds-
Radio, Tape reeorder, Visual-Aids-Mapge Importacs,
433 Types, procedure of teing maps. pictares. chirte, models, film strips.
diagrams
44 Audio-Visual Mdn.Pil@&h ™

44,1 History Room-Meaning and Imponiance. planning equipping
:{;ai’ Computers, multimedia packages and nerner as an nstructongl
Practieal

1. Crideal evainate History content of g g™ gyt Blandasd,
2. Canducting quiz Comperition io Hisiory.

1. Survey of the locality and collection of information abowt places or
institutions of himoncal ierssts,

Organizing shor fetd wip 10 o place of historical / palibien) interests
Prepuring resource unit on a topic of your choige in History .

- Preparation of materials for a History room or museum

- Brudemt is also allowed to do his own infercsted practival work pertaining fo the
gyllabus,

Naote:-

Lo One assignment carries 10 marks

2. Ong Intemal test garries 10 murks

S
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Hooks Deput, Baroda.

Bruce Joyce and Marshal Weill (1990) Models of Teaching. Third Edisen — Prentice - Hall
of Indis Pvi Lid. New Dellsi,
™ Kochhir $.K, (1989) Teehing of Social Stwdics. Storling Publisher Now Delhi

N.CER.T, (1970) Effective Teaching of History tn fadia A Handbuok for
sty " enghups

o Tangjn UR. (1910) Fundamemals of Teaching Social Seimees. Mahendra Copital

Publishers. Chandigadh,
Vitjraswart R (1975) 4 Hinad ook for Hisiry Teachere Allled Publishers Now
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Ohjectives: Upon completion of the enurae the sindentacacher will big dbla 1o
1. Acquite knowledge about basic Faots, conespta, Taws pelciples snd mends in
Greography
1 Acaquire knowlsdge and understanding of the aims and ubjectives of Geography
4 Bealize the values of learning geography
A Mlake use of Awdio-visual alds sbout Ceogrmphy
5. Develop skills m wquipping the Geogeaphy (1) Museum (1) Room (111) L ibrary
6. Develop skills in organizing planning- leaming tuﬁﬁvimnlu and in writing and
orghrizing the losson plan,
7. Awquire the knowledgs of Geography Curriculum
Unlt It Menning, Natiure and Seope of Coography

L1 Muaning, Mature, Seope wnd importance of Ceography
1.2 Branches of Geography and their importance- physical, ecomomic, human and
political,
£.3 Meaning, Noture, Scops and importance of Geography
M; + International relavions and study of Geography
Fuit 3¢ Alms and Olbjectives of waching Goograpny

2l Adms'Yalues i waching Geography
PLE Toiwlectugl sims
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Hooks Deput, Baroda.

Bruce Joyce and Marshal Weill (1990) Models of Teaching. Third Edisen — Prentice - Hall
of Indis Pvi Lid. New Dellsi,
™ Kochhir $.K, (1989) Teehing of Social Stwdics. Storling Publisher Now Delhi

N.CER.T, (1970) Effective Teaching of History tn fadia A Handbuok for
sty " enghups

o Tangjn UR. (1910) Fundamemals of Teaching Social Seimees. Mahendra Copital

Publishers. Chandigadh,
Vitjraswart R (1975) 4 Hinad ook for Hisiry Teachere Allled Publishers Now

[elhi.

£

Ohjectives: Upon completion of the enurae the sindentacacher will big dbla 1o
1. Acquite knowledge about basic Faots, conespta, Taws pelciples snd mends in
Greography
1 Acaquire knowlsdge and understanding of the aims and ubjectives of Geography
4 Bealize the values of learning geography
A Mlake use of Awdio-visual alds sbout Ceogrmphy
5. Develop skills m wquipping the Geogeaphy (1) Museum (1) Room (111) L ibrary
6. Develop skills in organizing planning- leaming tuﬁﬁvimnlu and in writing and
orghrizing the losson plan,
7. Awquire the knowledgs of Geography Curriculum
Unlt It Menning, Natiure and Seope of Coography

L1 Muaning, Mature, Seope wnd importance of Ceography
1.2 Branches of Geography and their importance- physical, ecomomic, human and
political,
£.3 Meaning, Noture, Scops and importance of Geography
M; + International relavions and study of Geography
Fuit 3¢ Alms and Olbjectives of waching Goograpny

2l Adms'Yalues i waching Geography
PLE Toiwlectugl sims
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312
2.1.3
214

221
&5142
213
zﬁtﬁ
233

Cultural sims
Environmenial sims
Liriltarian alims
2158 Aesthelw ainds
22 Taxenomy and ohjectives of waohing Ceography
Knowladge
Understanding
Appligaion
Atttude and interest

Mationul Iswgraton. Intenational Unstyrssansling,
2.3 Co-rilation of Geography  with Histery, Solosice. Mathemation and langaages

2.4 Trends in Gaography Bducation
2.5 imperumee snd Organization of Fleld trips, Visis

24 Coography based hobby clubs / societios (Natlonal geography spevials)

U!!‘Sml hmuﬁ?f:; mzmmt of leasan plan
32 Pringiples of lesson planning
13 Charecteristics of a lesson plan
34 Frepare Lesson Plan aceording to Active Learning Suatogies
34 Unit plan
13 Resourse Unit

Unit 4 : Methods of Teaching Geography
4.1 Meaning apd importance of methods of teaching Geography
4.2 Different Mathods of tenching Geography

Prieticum

121
422
123
424
3.4

426
427

Leenire Mothod

Labosatory Meshod X
Ohssevatinn Meihad

Feursion Methad

W«aﬂ Mathod

Dlsussion Method

Activie Learaing Stempgios

L. Prreparation of charts, globe and madels of Geography.
2 Preparation of transparencies about- section of voleanoes, Leabed, aing gic,
L Interpremtion of weather maps

Assignmiens

Lo Visht 10 sn dbserviiory. plangtarium or Geography musgum .& l\-‘» w"}m -

e

=4 Drawing of geographical maps I‘;&?ﬂwﬂ“

¥ ,g ;?m%mnxzfusq{:me uttit in Geography

e
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2, Caolleation of specimens
A Preprration of a project report — based on local gesgraphical survey.

Echome of Asseasmni
- ‘” em Marka
4 Wirtng areport 310 6 pages 3
b, Collection nd preservatian of specimen s T
Tl - - 10

1. Submission of report after doing any one of the ahove practical work
2. Bach pracical work cusvies 10 mirks
1. one internal fea carvies 10 marks
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Civies(C)

Objectives; Upon completion of the course the smident-tenvher will be able o

L. Understand meaning, seope and impoitance of Civics in the school curreutum,

« Asiuive content knowled go of metheds of Civics.

3. Acquite knowledge of alms and instructional ahjectives of teaching Civies

4. Acquire skills in planning lessons in Clvies

5. Understand and apply the principles of orgnnlzing content in the teaching Civies .

6. Acquire knowledge about Local, Regional Navional and World Civics,

7. Avquire the knowledge of Inswrastional Matedal and resources in teavhing Clvics

8. Preparing sutable waching devices & using them & organizing tield tips.

9. Proficiency in correlating Civics with othier school whjects.

10. Cultivate the qualities of a good Clvies teacher ‘
- jt Fivaluate Civies 1oxt books and prescribed courses

3" Develop necessary skills in the spplication of methods and techniques in

“‘* A A" ' Fgg% 0]
&lassroom A
Unit 1: Nuture ao¥l Scope of Civies
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11 Meaning, Mature, aid svope of Clvics

LED Civies = in @ oF Seienve

L12 Modern Conoept of Civies, exploration, eriticism gynthesis and expoaition.
LS Man as o social animael and as a citzen

Unit 2: Aims and Objectives of Teaching Civies

2.1 Meuning and [mportance of waching Civies and civies in Secondury Schaals

2.2 Alma of tesching Civies

Z2.1 Political conciseness. understanding of current events, democratie citizenship,

understanding of Union and the Sme Gove,
2.2 Punctional wwareness of Rights and Duties of citizens

13 Instruetional objectives and values of Teaching Civies
2.1 Knowledge, understanding, critical thinking, sills, Anitude. Interests, Application
- Analysis of these objectives in tornns of specific behaviours of loarners.

231 Spelling out Instruetional objectives and learning outcanes
2.3.2 Civies based hobhy elubs, societies
34 Correlation of Civies  with other Schuol Subjecs

2410 Meaning and lmponance of correlation

242 Types of correlution.

243 Correlation of Civies with Gesgraphy, Feonomics, Tiemiure
244 Co curdeular ‘Activities In Civies

245 Importance of organiastion of field wips, vikiis,

Unit 3: Instructions! destgn in Teaching Civies
3,1 Format of lesson plan: lts stages, Selection of relevant content,
selection of approprinte teaching dovices and assignments. and plan
aceording 1o aetive laming strate e,
4.2 Resourze Unit
.3 Unit Plan
Unlt 4; Methody, Techniques, and nstructional Materials of toaching Civies
4.1 Meaning and need of methods

43Methods and techniques of teaching Civics -<discussion. project.  problem
«solving,  source, dramatization gnd  biographical, Active Learning Strategies.
.3 Mughods ofgeaching ciyics — survey ohservation, comparitive and demonstration,

Active Leaming Suntegles. o=
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44 Instructional Materials in Uivies

441 Auto blographbic, Magarines, News papers Drams, Journals Audio- Aids-Radio,
Tape recorder, Visual-Alds-Maps- Importance,
442 Types, procedure of using maps, pictures, chans, models. film srips.
diagrams
443 Audio-Visual Alds-Fiimg, TV
444 Civies Room-Mesning und Impanance. planning equipping
445 Computers, nultimedin puskages and Intwimet as an Insiuctional aid,
Practical
l. ‘Crifieal evaluate Chvica content of 8 o™ 10™ Sunumdurd,
2 Condusting quiz Competition in Civies,
3. Organizing short fletd trip 1o a place of historical / potitieal Imerests
4. Preparing resource unit on & 1opie of your choice in Clvics
£, Swdent I alss allowed 10 do hix own Interested pracuical work pedaining (o he
ryllabus,
Mote::
1. One nssigrument cnrdee 10 marks
1. One intermal 1on carrdes 10 ks

Agarwal LC 002) Essantial of Educational technology, Toaching,
Aearning, fmovarions in Edwcorion, Prakush Publishing house Pet. Lid.
New Dethi.

Bhisttachuryw 3. (1966) Teaching of Social Studies in Indian  Schools,
AcharyBooks Depot, Baradn, Hruce Joyce and Marshal Welll (1900) Madely of Teaching.
Third Edison ~ Prentice — Hall of India Py Lid, New Dothi

" Bruce Joyee sud Marshal Walll (1990) Models af Teaching, Thind Udisuis = Prostive =
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Kochhar 8 k. (1989 m&mg o Sutiud Sindlo, 5$m‘l{ng rublisher Now Delli
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Lo Highet, G (1951 ) the An of waching Methuen &Co. Lid, London,
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U Vashiste, K & Sharma & (2008) civies waching Shisha Prakashan Jaipur.

Economies(D)

Uhjectives: Upon complation of the course the stadent-teacher will be ablé (o
i, Acquire knowledge about basic facts, concepts, laws principles and treods in
Ecanomicy
Acquire knowledge and understunding of the aims and objectives of Feonomics
+ Rualize the valoes of learming Feonmnics
Make use of Audio-visual alds shout Peonowvies and Eeonomiss
Develop skills in equipping the Ecanomics (1) Musausn 1) Reom (1) Library
- Develop skills in arganizing planning. leaming experimants and in writing and
organizing the leseson plan,
7. Acquire the knowledge of Egonomies Curieulum

s ow o= om o

Unit I: Menning, Nature and Scope of Feonomies

LA Memning. Nature, Seope and tmponance of Feonomics
1.3 Branchod of Eeonomics and their lmpetance- physical, seonomic, human und
palitical.

L3 Maining, Maturs, Ssupe and importance of Eeonomivs,
T Insernational reladons and sudy of Econoimics

Unit 2: Aimis and Ubjectives of twaching Feonomies

=1 Atms/Values of Whihg Econmics
200 invelieouml alms
312 Cultural aime
213 Environmental aims
b4 Utihariss alms
213 Agathetie aima

3.2 Taxonomy wnd objectives of teaching Fconomics
Fad1 Knowlalge
22 Understandlog
233 Application

s 224 Aniwde and interest

_ 225  National Integration. International Understanding.

by . Cogelation of Econorndes with History, Seience, Mathematics and Tanguiges
231 Trends in Economics Pducation

¢ 232 Impomanee and Urganization ﬂf Frald trips, Visits

A
ot , W’ g

ey hr



443 Ueonomics based hobby ¢lubs / socioties (National Economics
spucialed
Unke 3; instructionsl Design in Economics
1 Menning, iportance and format of fesson plan
1.2 Prinviples of losson planning

3.3 Chareteristhas of n lesson plan
a 3.4 Peopare Lesson Plan according 1o Active Leaming Sirateglos

3.5 Linit plan
1.6 Resdurce Unit
Uit 4 : Mathods of Tenching Feonamiis
4.1 Mauning and importance of methads of vaaeting Deonamlcs
4.2 Different Methods uf teaching Ecommzivs
2.0 Lagwre Menod
422 Laboraory Method
428 Obssevation Method
424 Excurson Methed
425 Project Method

426 Discussion Method
4.2.7  Active Leaming stritegie

Praeticum
+. Preparation of chars. Diagrams and models of Feonomics.
2. Preparation of feld trips of soonomics,

¥ Draw Flow ohar-audio visusl 8idd In the teaching of ecenoinics.

4. Proparation of vansparencies about- section of voleanbes. seabed. pliins eic.
2. Prepasation of resource unl in Peonomics
Assignments

1. Ca-currieulsr netivities use of gramuniy resources in Leonomios renching
1. Byvamis and progressive mwihod of wihing Economicy,

¢ Gurusharma Dns Tyagi (2014) § Tenching of Economies Vinod Pusiak Mandir Agro-2
& 1L Agrawal (20083 Teaching of Economics, A Praviivel approsch B P Printers AR
3 ' ;’mimm‘nm & Kise Suresh - Principles of Egonomies Y oughivodh Prakastinn
F o i, *  Bpv. ¢} Kamesh (2005 Taaching of Lconomivs Radhe Prkash Manite ARE. '?,gj WQ"
T s Wddigeie, M. H(1993) Tenching of Loonomics, APH Piblishing i o o
*  Bining & Biniag, Teaching of Sooial suidien in Secondary sehool, Megrow hill book ca, iR h [k
How Yok, Torona,
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= Bioker, £ Witliam { 1998} renching Fronamics 1o undergraduntes: Alamatives to chalk
_And rall. Edward eigar. ‘ ’
»  Moffari, M.P. soclal suidies instietions, prentices Hall INC Mew York
*  asian, k. Secial stdies i sohool, Geoflory cumbalegs Oxford unfversity press 1944,
= Servey, Richard 6. , %oulal Siudies losreetion [o shematary sdusation Thomgpson Prosy
{ Imding bl Naw Deliyl

Objectiven;

1. Te introduce student teachors with the mathadalogy of teaching used in - weaching
af Commerce in schools.

z Ta make student teachers aware of the values of Commerce and the relatianship of
Commaerce with other subjects,

£l Ta encourage student teachors to use 4 wider vange of teaching techniques in arder
to enable them to plan their lessans in teaching of cammerce.

& Toacqualnt student teachers with the role of toaching aids, textbook, hamework,

lraries in commerce.
5 Toequip student teachers with the curriculum.

COURSE CONTENT:

UNIT =1
1. Meamng. nature , $cope and concept of Commerce.
3. Mace of commerce In econdary school currieuium ane its critical sppraisal.
1. Commerce and its relationship with sthar Sociat Setones,

L. Different methods of teaching commerse, uses and 2ritical annfyais,
Lecture Method
Discussion Method
Prablem-Lolving Method
Project Mothod

¢ Survey Method

£ Demonsuaton Method
2. Commaree Tevi-buoks and Supplementary Matesials.

Techniques of teach tng commerce subjoct: Quegtioning - An sworlng Astignment,

proE

UNIT - 1

i Analyuig and Discussion on skills of teaching Commerce (practice for developing
stleast 5 micre kills), ;,
A Skilt of introducing the lesson
b Akl of questioning
v Skill of seplanatian
. Stehk of atimulus variation
s & Skill o black board writing n

) e
¢ & besson planning in fommarce, Maaning, need and importance, construction of ’Eﬂng
Teamposite lesson plan, Lessan Plan according to Active | sarning Strategios.

% Development, and utllization of teaching alds(projects, Nen-projected  and
performing arts) reguived for commerce PragTamTiee




URIT - 1V

1. Qualification, Qualities and Professianal growth uf Comimeree Teacher,
2. Role of Co-curricular activities in commerce.
3. Typas and Techinlques of svaluation,

PRACTICALS:
1. Evatuation of & commaerce text-hook at Secondary level

2. Writing objectives and specifications on any one topic from commeree and
discuysions amongst the group regarding decision making while selecting
abjertives and difficultes facad.

Reference : ; - »
W\‘ﬂlg 5;' r’ 3] Tﬂﬂhi“ﬂ of Commeree: A Practical approach Blew-Delhi,
us Public House,

© Nataraj 5. (2006) Leaming to teach, V.V, Nagar CVM

© Tewari 8A (2008) Commeree Fducation in the Global era Delhi, Delhi Adhyan
Publication

" Tomar 8, { 2005) Teaching of Commerce Agra, Vinod Pustak Mandir

* Venkat ET, (2004) method of Teaching of Commerve, NewsDelhi, DHBCOVERY
Public House.

istry(F) .

Ohjeetives: Upon completion of the course. the siudent teacher will be able 1o

L Understand the nature. scope and imporiance of Chemistry  with spesial
reference 1o secondary school content.

2. Understand the aims and objectives of reaching Chemistry.

3. State the wpecific behavioral changes under each objective.

4. Understand and make use of difforent approaches & mathods of t2aching
Chemistry. '

5. Propare objective based lesson plans and use them in thelr intornship.

- Understand wnd employ several wuching techniquen helpful tw develop
© + scientific attitude and scientific method, ??
7. Plan, use and maintain the Chemiatry laboratory systematically.
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% Undéerstand the importance of approprinte instructional materials  (hardwares
naned softwares) in teaching Chemisiry and use them by preparing/selecting  hem i
their practice ieaching.

10, Understand the importance of principles of currleulum constuction in U

organisation of Chemvatry contact.

1. Get masory in Chemistey  content and imbibe the spocial qualities of

. Physical Scienee teacher.

[2. Prepare and use different toals of evaluation 1o assess the uchievements of
students in Chemistry,

1. Develop professionally by auending lecturos  of profossional  interest,
reading joumals, and magazines and emoll ax members of professional
orgunisation,

14, Organise co-curricular activities in science ie seminars, feld trips.
exhibitions diseussions ete through the selence club.

13 Apply the knowledge of Chemistry 1o develop scientific thinking and
scientifie out look,

16, Develop skills in ahalyzing the content in terms of concepts and In learming
CRpRRCnaEs,

17, Construet and adwminister unit test: eonduer experimants improves eaching nids.

Unit 1t Meaning, Nature and [mpaet of Chemistry

Concept of sclence - Rolence ag proceas and seisnees ssa product;
Natire and Scope of Chemistry

Impact of Science and Technology on modern living,

Seiennifle Auitude - Meaning detinttion and imporiance,
Qualities of 8 person whe possesses scientifie attinude,

»  Scientific Methed Meuning. importance and steps iivulvesd (with an illustration),

Unit 2: Aims and Objectives of Teaching Chemistry
*  Aimsof teaching Chemistry in Secandary school:
<1 Personal development aim, '
«2  Leamer's academic and process skills development aim,
w3 Diseiplinary aim and
A Culiveal gl
¢ Objectives of teaching Chemistry -
<b Buses for formulation of ohjectives
‘o 2 Objectives of teaching Chemistry at Secondary fevel: (To be Discussed
"ot kmgimg in view of the abjeetives of teaching Chemistry enunciaied In the _ - ;,._@_,_
Uy . # Chemistry syllabi of secondary school of M P.); Instructional abjectives ol #M s
T_Qa,gg‘ Wmshinﬂ Chemistey and stating them in abservable behavioral changes : 1)

45




Knowiedge 1) Understanding. 1) Application. Iv) Skl vi Anitude, vi)
Imwerest, vilp Approciation.

Unit 3 Approaches and Methoids of Teaching Chemistry
. Einquir:f Approach -Meaning, Uses with Husteations, Advantajes and

»  Thusiive Approach-Meaning, Uses with [lustrations. Advantages and
disndyvuntages,

+  Dedustive Approach-Meaning, Uses with ustrations, Advantages and
disadvantages,

+  Problem Solviag Approuch- Meaning, Uses with Tllusteations, Steps,
Advaninges ond disadvaniagen,

*  Demonstration Methad- Meaning, uses, Advantages and disadvinin

8 Lectures-Cum-Demonstration Method- Menging, uses with Hustration,
Advanages and dissdvaniages

¢ Laboratory Mothod- Mouning, vses with Hlusimiion. Advaniages and
disadvantages. ‘

*  Guided Discovery Mathod - Meaning. uses with Hlustration, Advantages and dis-
advantages,

* Individual Instruction Techniques and Astive Lemming Statogies.

¢ Concept Mapping: Its use for summarizing  unit and ovaluating students understanding.

Unit 4: Tnstructionsl Design, Rosources and Tonching Akl for tenehing Chomdutey:

* Lesson Planning: Meaning, Steps, Importance and Foovag ol Lesson Plan
according 1o active leaming sirmegios,

#  Unit Plan-Meaning, Stops, lmporiance and Format of Lesson Plan
P Resource Unit-Meaning, Sreps. Imporianee and Format of Lesson Plan
Audin<Visual Aids (Preparstion and )
I Chans:
il Modelu:

i OHP munsparencies;
v Filmstrips;

¥

v alides;

Vi Video mpes;

vii Films;

vill  Educarional C.0.'s
Muss Modia -

i Televigion (T.V.):
: i Radio - Meaning and importance.
T E : ,
; ‘l ® Eﬁmmﬂhily'&tﬁhm&'i and Self loaming maverials
s A :
"H b , I Moesning und importance.
+  Chemistry Libuury; -
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*  Importanee & organizing of Chemistry libeary;
= Beetlons of scleiwe Hirary;
#  Cholee of buok for sclence library,

ASSHERImVAT (A ohs)
b Priparing power point alides for any Seleowd unit in VIH oF 1X oliss Uhiernisiey,
T Proparing u set of (OHP) wansparencics
A Slides for un aelected Linlt in 10th Sad. Chensistry

Pracileum:
1. Writing of Instructional objectives & behavioral specifications on 5 selected Unit.
2. Preparing impeovised apparatus in Chemiatey

Ao Praparing o lesson Plan on any opic in Chemistry using any innovative Method / Model
of Tﬁwﬁiﬂg
4. Developing an Achlevement 1est / Disgnostic es

[
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1) Construict and sdminister unit test. conduct experiments improves teaching sids.
UUNESCO (1983) Teaching Schoot Chemisiry, Sterling Publishers Py, Lid., New
Huipf 'huning. Nature and Impact of Physics

N E 1978 ¢ UNESC . Mew
NES ‘ig? }%L th é;h t!ﬁ"&i’ﬁl ggg e."m gﬁfﬁo‘;ﬁ%ﬁmhlnﬁ aw Delhi;

e quwmiﬁvmw ofPhisizs! T Collone gi%n Teaching Science In Yodiys
o S SRR R TR e Ting,
*  Selentific Artitude - Mouning definition and imporance.
*  Qualities of & person wha po % suientifie attinade
Refentiflc Method-Menning, b M}mp: invalved (with an (Hustration),

&nll'ft“x?E Uﬁmﬁmﬁp w&“ﬂ"fe}hﬁ' gﬂlﬂl.g"-‘ iuﬂml tencher will be able

1* &lmﬁwmﬂ%&“ﬁ‘?ﬂﬂﬂm bt Physies with upecinl referonca to
sdcondBersonahdevolopment sim,

3 Uhderkeamnérsacidemivind process shillidevalosmgnt v,

k) 51%1&% ARSI AN changes under epch objotive.

C
4} U nders mm%‘-rlf‘ ks use of difforent approaches & methods of waching Physics,
9 ﬁwwwﬁmmmm plans and use them in their intornship.

4 59“’“ ﬁmy’i&vml rr-m*hiw l:a.“ ves helpiil 1o dev hﬁp uimtiﬁa

iz h E&Q ? P@ e !Wﬂ' e Thabi cf?]a ot
view a the objectives ul 1eachin slos :m;mcr i trn, Phym cx &yllabi of secondary
iy i 7 I :

i B R ¥ PR IR thens in abservable
hehavigral thwm the pﬁncfp!ﬁs of texi-book unmmmim

i) K i) Ll » i
o novlese i “Mﬁ N rvctiond) Shiageialy (hasthwaret 4
s itwares n bm ﬂ thsicg and ¢ th@m hy preparing/selecting them in their
Urit 39Approsiehislund Meshods of Teaching Physics
i aﬁd dus i ﬁ%‘ﬂ:tgj%cg ?:ml &g‘ama m}pﬂmﬂg anatuction in the
F T Uizt miggtars. in P‘I}’litﬁ content and imbibe the special qualities of PhysicarT

‘l’«’wﬁfi“:ﬁwnmuh-mﬁni 0. Uses with [ustrations. Advantages and
diandvantuggs.




Dreductive Approach-Meaning, Uses with Hlustrations, Advantages and
disndvantages,

. Problem Solving Approach- Meaning, Uses with Iustrations, Steps,
Advantages und disadvaniages.
. Demonstration Method- Meaning, uses, Advantages and disadvantages.
= bwetures Cum-Demonstration Methods Meavtig, uses with Tlesrtion,
Advantages and dizadvaniagen

* Laborstory Method. Meaning. uses with fuswarion. Advantages and
disadvantages.

- Giuided Discovery Muthod - Menning, usgs with Tlustration, Adviiniages and
disad vantagos.

*  Individual Instruction Technigues and Active Leamning Siategies.

Caneopt Mapping: 1 vse for summarizing o unit and avuluating stadanis
understanding
Unit 41 Instructional Design, Resources and Teaching Aid for teaching Physies:

s Lessun Flanning-Meaning, Steps. Imponance and Format of Lesson Plan
ascording w0 active leaming strategics.
-

Unit Plun-Meaning, Steps. Imporiance und Forma of Lesson Flan
N Resaurce Unit-Meaning, Steps. Importance snd Format of Lesson Plan

» Audio-Visual Alds (Preparation and Usc)

i Charts;
il Muodels;
iii OHP vansparencies: .
iv Filmstrips:
v Slides:
vi Video wpes;
vil Films;
vili Fducational £.1.’3
s Miss Medig -

i Yelevision (1.V.);
i Madio - Meaning and importance.

]
»  Community Resources and Self learning materigls @ T
& i Meaning snd importance, Zats

E
¢ A hysles Liboagy,
t f;nmﬂnﬁga & arganibing of Physies library

'3
¢ Sections of sclence library: ) M\"\’% -
ﬁQﬁr"o’ + Choice o book foe sience library. % HIEIT

3 i .
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Asslgnments (any ohe )

1. Preparing power point slides for any selsted unit in VI or 1X ehiss Physics.
2. Preputing s set of (OHP) tansparensies
3. Shides for s selected Unit in 100h Sid, Physics,

Practicng:
L. Writing of Instructinnal ohjectives & bobuviorl speolfiestions an & selooted Ualr.

2. Proparing improvised sppasatns in Physics

3. Preparing a lesson Plan on any tople in Physics ssing any innavative Method / Model of
Tenching
4. Developing an Aehigvement test / Diagrosiic test
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Ohjectives

* Alm of the Course Language is the medium for comprehending ideas, for
reflectinn and thinking, se well as for exprossion and communication.

*  Enhancing one's facility in the Jangaage of Instruction it thus 8 viwl need of
student- teachers, Irrespective of the subject areas et they are going to teach,

* This course is visualized as & vange of primarily texi-hased language activities,
which will uid in strangihening the ability w read’, 'think', - discuss and
communicate’ as well o8 1o ‘write’ In the language of jnsirmction,

* Itislikely that student wachers will begin the programme with different levels of
language ubility; hence group work that supports d:fTerent levels of learning i
envisagesd as o cental teaiurg of this conrse,

x

UNIT 1: ENGAGING WITH BURJECT-RELATED REFERENCE BOOKS

For this Unit, the student-teachers should work in groups divided
according to their subjects, Within these groups, purs of student
teachers would make a choice of a specific topic in their subjevt wrou
which they could research fram a set of available reference books, The
focus of this Unit s, as much the learning of effeetive processes of
reference research and its presentation, as the sctua) reading of the
mfg renee books themselves,
Beguence of Activitics ' 0
4 ﬁffcﬁﬂa the topic for research apd articulating some guiding questions  }0& =
. W & 4 4” ¢ R
B&L * Searching and locating relevant reference books (could be from a
I school library orthe Inadtute lirary) 4
- _\LH“D‘ A
oot
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* Geanning, skKimming and extracting relevant information from the
books by making notes

* Collating notes and organising information under various sub-
headings .

* Planning a presentation - with display and oral components

* Making prescntations to whole subject group. helding questions,

UNT® 2: ENGAGING WITH EDUCATIONAL WRITING

Selected texts could be drawn fram the wido range of popular
educational writing in the form of well-written cssays, extracts or
chapters from authors who deal with themes from education, schooling,
tenching or learning. The wiitinge selected should present m definite
point of view or argument ubout some aspects of the abave themes.
Student-teachers can be grouped randomly for this Unit.

Buggesated Activities

* Reading for discerning the theme(s) and argument of the easay (guided
reading- individually or in pairs)

* Analysing the structure of the argument—identifying main ideas,
understanding topic seniences of paragraphs, supporting ideas and
cxmmiples, terms used ax connectors and transitions {ruided small group

‘discussion)

* Discussion of the theme, sharing responses snd poini(s) of view {emall
group discussion)

* Writing o response paper individually or in pairs)

* Prasentations of sclected papers, questons and answers {large group)

EPC 2: DRAMA AND ART IN EDUCATION
introduction

The nosd 1o intepmts arts education i the tormal sehooling of our sudents is w retain

our uniqug cuttural identity in all its diversity and richnoss and encourage young siidas

and creative minds 1o do the are. An understanding of the arts will give our youth ihie
ability 10 appreciate the riehnsss and varien of artistic wuditions s well as muke them
liberal, creative thinkers and good citizens of the Nation. Keeping in view some of these
idoas, the National Curriculum Framework-2008, introduced ars education as s
wguinstrenm curticular aren, which must be tught in every school a5 a compulsory
subject (up 1o Class X) and facilivies for the same may be provided in every school,
Kegping this in view, it is all the more imporiant that ans education is integrated in the
sehool currichium 1o provide an nesthotically visble atmosphere in schools sinulging
ereatvity. For ﬂu}., not only Art tenchess bot wvery teacher in the schoob aystem should

A4




URIT 3: APPRECIATION OF ARTS

he sensitized fo understand and experience the use of A for holistic development of the
learner, s a wacher us well as un individual,

ORIECTIVES
* Undersanding hasics of different Art forws = impuet of Art forms on the humun ming

* Enhance artistic and aesthetic sensibility among kearners o ensble them 1o respond 1o
the beauty in different Art forms, through genulne exploration, experience snd free
expression

*Enhance skills for integrating different Ant forms across school curriculum at seoondary
level

*Enhance awarenons of the rish eultural heritage, anists amd aiisans.
COURSE CONTENT
UNIT 13 VISUAL ARTS AND CRAFTS (FRACTICAL)

*Experimentation with different materials of Visual Art. such as pastel, poster. pen and
ink, rangoli materials, clay, eic.

* Exploration and experimentation with differsnt mothods of Visusl Are like Painting,
hlock printing, collage, clay modelling, paper eutting and folding, ete.

~Paper frambng and display of Art works.

UNIT 2: PERFORMING ARTS: DANCE, MUSIC, THEATRE AND PUPTE TRY
(PRACTICAL)

*Listening/viewing and exploring Regional An forms of music. dance. theatre and
puppetry.

* Viewing/listening to tive and recorded performances of Classical and Regional Art
POt

* Participation and performance in any one of (he Regionnl Arts fiiems keeping in mind
the integrated approach
1

5 ;fq;?z,.

*Tfﬁ'ihtng ofid conceptd of At and assthetios and fru significance st wecondary level off

school cduwim;_
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R : e %\T e

8 Ayl
,,;\?W%‘ X e i

+Planning a stage-setting for a performance/presentation by the studenttcacher.
i :




* What i the difference between Bducation in Arts and Arts [ Education

* [dentification of different performing Are forms and arists : dance, must: and musioal
instrument, theatre, puppetry, otg. (based on w set of slides. selected for the prpose )

*Knowledge of Indion Craft Traditions and lts relovance in education (based vit o set of
slides, soloctad Tor the purpogs)

*Knowledge of Indian Contemporary Arts and Artists: Visual Arts (based on o set of
alldes, selected for the purpose)

*Indian festivals and its artistic significance.
Projest Waork (Units 1 snd 2)

Themesbased projects from any one of the currioulsr aress covering its social, economic,
cultural and seientific aspects integrating various Arts and Craft forms: Texthook
unalysls 10 find scope 1o infegrate Art forms cither in the text or activities oF oxercises:
Documentation of the processes of any one Art or Cralt form with the pedagogical basis
wich ax weaving or printing of texiiles, making of nissical insteumients, folk
performances in the mmm!y ete. — hivw the artisn design their products, manugs thels
esources, including raw materials, its murketing. problomw they face. 10 make (hem
aware of these aspocts of historical, social. econemic, scientific and environmental
concerns. Studentsteacher should prepare at least ten fesson plans in their respective
streums of subjects ( Science/Maths / Social Sciences/Languages etc ) while integrating
different as forms,

Warkshop

Two workshops of half u day each. of one week duration for working with
artist¥/artinans o learn basios of Ame and Crafts and understand it pedagogical
signiticance. The Ants forms learnt during the course sheuld be relevant to the student-
teachers in their profession. Activities, such as drawing, and painting., rangoli. clay
modelling, pottery, mixed collage, woodersft, 1oy making, theatre, puppetry, danee,
musie, et region dpecitic showld be given mote importance for miaking arts learners
contred. The fogus of the workshops should be on how art forms can be used a8 tool/
mothod of teaching-learning of Languages, Social Scieaves, Mathemitivs and Sciences,

PRACTICAL PART

« 1. BODY MOVEMENT- Different theatre games, Fxercises, Martial Aris, Folk

- S l" © 4
et & - MEDITATION- Focus, Concentration. {*

3. SCRIPT WRITING. charscterization, dialogue, fime and space, beginning,
middle,"end.

» oHEeHIT
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4. POETRY RECITATION- Rigved Mantrus, Vaschik Ablinay.

5. SELECTION OF PLAY FOR CHILDREN,

6. CASTING,

1 BUILDING OF A CHARACTER.

¥ PARTS OF SPEECH- Volume. Piteh, Speed. elarly, Audibility, Diction,
= Intonation, Feel and Toner Qually, Projediion.

9. DESIGN OF A FRODUCTION.

1. PRODUCTION- Poster Making, Audience, Excontion of Differemt Aspects of

Production, Analysis of Increase in Understanding of Children through Drama,

Suggesied Approsch for Tenching-lenrning Frocess

Every student-teacher must participite and practice different At forms. They need 10 be

encouraged to visit places of anw/see performances’ exhibitions/art and eraft fluirs/local
crait bazaars, ete. Artists and artisans may be invited for demonstrations and inferactions
from the cummunity. Smdent-teachers should be encouraged 10 manmin their diary on
art interactions (o enhance thelr knowledge and wwireness in this area. Student-1eachers
can alee he mativared w intorpret art worki' commersialiovents eto. to enhance their
aesthetics sensibility.

A Resource Centre for Arts and Crafts should be o part of all the RIEs, where muterials,

Ineluding buooka, C13s, audio and video cassenes, films, wfware, props, urt works of
Reglonal and National lavel, books and joamals must be displayed for the purpuse of
riference and contianons motivation.

Application of Arts and Aestherics in duy-w-day life, in the institute and in the
community are some of the practical aspects, which needs 1o be taken care oo, Student-

teachers must organise and pantivipaie in the celebritions of festivals, Tunctions, specidl
tilhjii L (a8

Mudes of Assessment

The complets couse is of 30 marks, |t is recommended hat evaluation of this sourse
should ba done ai both the levels; (i) Tntemal as well as (i) Exiernal, Practical Activides
(Unfts 1 and 2 of 10 marks) in nature sre mors on the provess than the product, henee
need continueus and comprehensive evalumion(CCT). Themfore, recommended 1o be
evaluated by the internals. The theory and projoet part { Unit 3 and Praject work of 20
mirks) can be in vivievoos and in presentation mode therefore recommended 10 be
evaluated by the exieraals, The engagement of studeni-teacher i the above set of
experiences should be evaluated on continuous and comprehensive munner, based on (a)
subtmiasion of work/project; () parilcipaion in the activities; () ereative potentiat

vd ved; (d) npph»miun of asathetic senaibility In campus events awd n sther course I
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‘hird Semester

Ubjectives;

1. Ly enable Stadents 10 responds to a variety of Maxims of Teaching.
2. To develop the waching skills of Studenis.

Unit )= Maxims of Touching and Micra Teaching

Meaning . Nature dnd Types of Maxdms of Teaching
Meaning , Definition, Principles of Micro Teaching
Micro Teaching Cycle, Process of Micro Toaching
Advantages . limitatdons and usie of Micro Teaching

Lnit 11 TEACHING SKILLS
1) Introduction Skill

D Fluency in Questioning

1) Probing Quesilon

4) Explaining

5) Miusteating und use of Examples
&) Tencher's silences and Mon Verbal Cues :
71 Lecturing

8 Reinforcement

93 Mtimnbug variation

) Black board

H Effective Communivation

12) Reoognizing and Attending Behaviours

137 8elf Induction
A4y A psnroom JHang gement

" 13) Planned repetition

) :x%ﬂr‘ )@



16) Achieving Clagure

EPC 3. Educational Psychology Practical
CHOLOGY TEST (ANY FIV

1 Imtelligence Test- Verbal
2Imielligence Test- Non Verbul
¥ lwerest Ten

dAuiude Tes

5.Leaming by Whole and Part Method
6. Personality test -lntrovert and Extrovert

T .Value Test
& Aduaiment Tes ,
9 Anxlety Tost g VQ
| T Achievement Tost I%f@: 'ﬁ.
A
gt S ‘ﬁ
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Fourth Semester
CC 1 Gender, School and Saciety

Course Objectlves:

Ta enable the Student Teacher 1o

I To wequaint the sudent weashers with the convept of gumdercd roles in society amd
their chullonges.

2o To develop an understanding of the mequulity and disperities in equal opparmities
in education in societal context,

3. To enable the student weachers to critically examine the atereotypes and rethink their
beliefs, ‘

4. To help stwdent 1eachers to develop abilities 1o handle netion of gender and sexuality,

Conrse Contenes;

UNIT 1 Gender Issues: Koy Concepts

L. The meaning and concept of gender and experience of gender i avross dillerent
social groups, regions aod tme-periods. Challenges in gendered roles in sotiory:
Family, caste, religon, culture, the media and popular colture ( fims, advertsements,
songs gte.), lnw and the state.

2. Unequal access of education 1o girly; acecsa to schools; gender identity construgtion

81 home and 1n society,

lndian societal comext Fower gnd uuihority i dian Social System {patriarchy).

Socialization of ohild Ine a specific gender nfluerces, und oppornunities for

education.

UNIT 1 Gender Challenges and Education

I Challenging gender inequalitios or reinfurcing gender parity: The 1ole of schools,
peers. teachers, curriculum and textbooks, gte. .

2. Representation of gendered roles, relationships and fdens in texthooks and
curricula.

4. Hchools nurtuie or challenge creation of young people as masculine and foeminine
ashves, (

UNIT 11} Gender Tssues and Raole of Teacher
I Counseling and Guidanse: Teachers' newd help 1o develop abilisies o handle
notons af gender and sexvality, (often addressing the inases under diverse

cultural constraints, their own and their students’, instead of shylng sway from
the same. )

£, Sex Education: Perceptions of safety at school. home and bevond (The
" formulation of positive notions of sexuality among voung people impact hufgug w}
. ¥ . | . wm?
3o Mentifieatton of sexual abuserviolence and it verbulisation, (combating the
dominant sogetal outlock of objeutilivation of th fumale body, and so on. ) ;
S byt
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UNLL IV Kale of the Media and Life Skills Education

Lo Rele of the media in propagation of pepular belicls, relaforciag goender
roles inthe popular culture and by implication. at school.

Life Skills courses In sehool: provisions o deal with some issues of

gender identity roles and performativity for the development of positive

notions of body and self.

3« Gendar wquality Education; of reglons and exploring the roles 6f the
instivations (family, easte, veligion, culture, medis and popular cultarg,
law and the state).

b

Assignment:

1. Group Discussion:

B.Ed, students will observe and study the disiribution of roles and responsibilities
in schools ind classrooms, rituals and school routings, processes of disciplining
dimiviely os for gils and boys, and In classroom imersetion, Studying the
averyday ustivities where the majority of girls constiie the assembly cholr
group and the boys Form the intersschool oricket tean: girls parnnered 1o be sopted
with other girl students and boys with boys: sciences aseociated with bovs and
humanitics with girls; ant and eraft considered 0 be the domain of the girls and
physical education that of the boys: ere. Toachers need 1o question such
sterectypes and help swidents rethink their beliofs. Why these issups are
delinemed only for supplementary extrawcurriculsr periods in school and not
integrated nw subjects of study need w be discussed,

2 Growp  workek  wctivities, brainstorming, sudiv-visual  presentations:
prospective tonchers 1o atiend and themselves undermke sessions of open
verbalization with school students. voluntary cum frdendly involvement in
discussions, , together with the co-participation of school (teachers, counselars
and other resources), home (parents and sjblings) and society (NGOs, other
Expert grouins, e, ).

4. Frojects: Sdent-teachers will be exposed and wained to prepare pedagopic
material and practice a pedagogy which ean develop abilities and confidence in
ihoir students o eritically evaluate and vhablenge pesder i neyuidities, while being
sengitive o wolal groups,

CC 2. Educational Technology & ICT

Obfectives: Upon the conpletion of the coursé the studcnt.scuchers will able io:
f: e i - J 5 N . .
» “Fxpluin meaning, components, functions of computer and it historical backgrounds, WQ.

i

%ﬁf’ +  Understand thecomputer periphesals and i Organtzation in computer syarem, k ;’g‘:]w -
ki =
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= Develap skill in handling somputer and using word duc umenis.

e Develop skill In computation, analvais and interpretation of data by vsing Excel
Spread sheets.

= Understand the Bdusational imphieations of Power Polnt Prescmation and 18 asa
in-elassroom context.

#  Understand the applications of Information Technalogy in the field of teacher
sdugniivn programme and waining.
Unit 1 : Fundamentals of Computer
1.1 History and Generations of Computer
1.2 Meaniag, Detinition and Charactaristics of Compurar
L3 Basie Fungtions of Computer - Input Process-Outpur Concepts
L Anatomy of Computer
L5 Classification of Computers:
5.0 Pased on size and copachy (Micro, Mini. Mainframe and
Super Computers.)
LA Rased on working principle (Analog, Digital sud Hybidd Computers. )

Unit 2: Computer Organization: Hardware and Software
21 Input Deviges;
2.1.1 Key Board, Mouse, Scanner, Digital Camern, Mike, Digital Board
22 Centeal Proceasing Unit: .
Arithmatic and Logio Unit, Contral Tndt and Memory Unlis,
2.3 Memory Deviges (Siorage devicesy:
2.3.1 Primary memory Devices : RAM, ROM, PROM, FPROM

and EEPROM. ;
}KA}*."’Q;
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132 Secondary memory Devices: Hard Disk, CD-Rom ., DV, Uptical

28

26
2.7

18

Disk, Pen drive.
24 Lugput Devices: Monitor, Printer, Plotter. Spenker
Operating System:
251 Needs and Funetions of Operating System
2873 Types of Operating System — single vier snd mulil user
Progravming Languages: Types of Languages — LLL and HLL
Cennpuier Software:
System Sottware, Application Software und Operating System

Computer Virug and its preveation,

Unit 3: Microsoft Windows {Syntem Koftware)

31

32

33

Introdustion 1w ME-Windows

Elements of MS-Windows, Start Menu, Deskiop, Window Accessories, Control

panel, Windows Explorer

Application  Programme:  MS-OFFICE  (Apphication

Software) MS-WORD. MS-PXCEL AND M&.

POWERPOINT.

BMigrosaft Waord :

331 Pams of Ms-Word windows, MS-Wor! Standard,

Formatting, Drawing Toolburs, )

3.3.2 Swading Me-Word, Opening a new document. Opening old document.
Noming the new document, Suving the document using save and save as
eommanda.

333 Formaning the Document
Fonis: Font myle, Size, Bold, halies, Underline, Normal, Spacing.
Paragraph: Line spacing, Paragraph spacing, Paragraph borders, bullets,
Numbered list, Shadings. Page Setup: Paper orientation, Marging and
Paper size. Alignment: Centre. Left, Right. lustified

134 Editing the Docwment - ;
Cut, copy. pasie, paste special, undo, redo, select all, find, replage, go to,

?  page nomber, clear. 7 I
5, 53:# -
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333 Insenting: Frame, objects, picnires, headers, footers, puge number, datg
and time

3:3.6 Tabs. Tables, Columus : Insert wble, delete cells, merge cells, split celly,
seleet row, seledt column, select table, table auto format, cell height and
width headings, sort text and formula

137 Working with the Drawing Tools : Line. rograngle, ellipse, arc, style,
freaform, text box, callow, forma eatlowt, fill colour. line eolour. line bring
o frome. send o l:hnék, bring 1 front of text sond behind wxt, 11 ip vertieal,
g verdeal, rotate right. realiupe

338 Page senting and printing the document und Myl merge

339 Eéucahoml based npplmnrinna Prepuration of lesson plans using Ms
Wend

34 Miceosolt Excel

5'3

341 Paris of Fxeel windows, Excel Sundard,
Formatting, Drawing Toolbars.
342 Cresting a pew worksheet, Opening 88 existing warkshaat,
saving the workahest
342 Woking with worksheet, Insering and deleting rows &
columns merge cells, formuliie, sorting, nseriing charts.
343 Prepwation of School Time Table, Marks list, Salacy Bill ete
Micrasaft Power Polnt :
351 Pars of PowerPoint windows, PowerPoint Sindard,
Formetting. Drawing Toolbars
3.5, Working with Text —Changing Fonts, Changiog Fom Size and
Beld, Allgnmens, Moving wex ew
383, Working with Grphics - Moving the Frames and Inserting Clip Ans,
Inserting pictures, Inserting New Slide. Organisation of Charis, Tables,
Designing Templatos, Mastor Slide, Colour box ete
154, Presentation of Slides — Saving Slides. Ao Content Wisard Slide
Show, Animation, ¢l

-

: 355 TNducational bused upplication, use of the Power Palnt, g




Unit 4 sApplications Informution and Communication 1echnology in Eduention
41 Intreduetion 10 1ICT - Meaning, Meed and hnportance of 1CT,
42 Introduetion wo Mult Media -

428 Maenning of Muld madia

4,22 Beope of Multi media

471 Components of Multh mediy

4.2.4 Pre-requisites of Multi medig PC

2.3 Graphic Effects and Technigues

4.2.6 Sound and Music

4.2.7 Uses of Multi medin for teaching

428 Developing a lesaon plan nsing o multimedia package
43 Inteoduction 1o Intemet

43,1 Meanlog of immu.gt

432 Characteristics of Inernet

4,33 Uses of Inteynat

4,34 Bducational based applications of Internet
44 Computer Application in Education

44.1 Computer Assisted Instruction - Coneept. Charscieristios, Modes,

Meriis and demerii.

442 Compaer Assisied Testing : vongept, characreristios, modeés, merit and
demarity

443 Computer Managed Inarracton @ convept, chraclivistive, modes, merits
and demerlis .
4.5 Inroduction 1o/ websile =meaning and imporance
4.3.1 Social websites (Blog/Twitter/face book)
Requivements :
. Intrasteueture requirements; In order to Implement 107 lieracy in in-service

teadher sducation and 1CT laboratory/Multimedia centre may have 1o be setup
No. of PCa /Sysrems will be required

2. It iy recommended that for each sadeni tescher get hands on
expericaee at least one howr per week. Colloge 10 free 1o design the
3 pratieal time ablo.

- i)
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A s recommended that out of 4 Hours a week, (2 Hours theory and 2 hour
practicals.)

4. Institition should have to appoint ICT Teacher with minimum gualificstion
al FGDUA/BCA/MCA.

e

Assignments: (Any One Usitonn pattern)

I, Write the History and CGenerations of Compuiter,
2. Writs the Input, Outpist and Slorage devices of Computer sysiom,
3. Preparation of u Lesson Plan, Student List. Leters. Invimtions - Hard copy and 8ot copy.

4. M8 Exeel! Preparation of a School Time table. Marks List - Analysis of Data and
Cirphical representation - Hard copy and Soft copy.

ME PowarPalng; Preparsion uf Ammated shides (Inser Plowes. Clipasts, Wond art,
ssund, effects, anlmation. ¢ic... Mor teaching any concept on your sulijecis,

s

6. Internet: Surfing Fducative websites, downloading, taking a printout, creating E-mail 1d.
Referencs

Ralagurawamy . (20015 . Programming in Basie, Mew Dalbi: Tata MeGras Hill
_Publishing Company Limiied.

Casanova and Molina (1996), Muwlt media © Production Planning ond

axelpviary, view il - FraRticg AL oF i PRy Limisal,

Cupta, Vikas (19973, Migro soft Windows, New Delbi - Pustak Mahal.

Cupta, Vikas ¢ HW;} Rapidex Computer Course. New relhi - Pustak Mohal,
Harley, Habn (1996) , The Complete }mgwm Reterence, New Delhic Tata

&'tu{l;zmv Hill Publishing Company Limited.
Hayos, 1P, (190R), Compater Architecnire and Organisation. New Dolhi: Tats MoGraw
Hitl Publishing Company Limited.
Jain, VX, (1997), Computer for Beghmers, New Delhi : Pustak Mahal.
]\r‘k,;_xuk Adgnde and Mmbows (10983, B mad in g NisheH 8 bonnnl - faos Tok
Leon, Alexis and Mathows (1900), Pundamantals of Inferngiion Technolagy,

A

84
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g w,rm Wil

ﬁ{il%ﬁvﬂcnkmm CEURT), Odpararing Nyvstem - Concapt and Dasign, Mew Dethi
) ] Pl e L
Bifurnman V', (1007 m‘:&mﬂm’u ey, Mew Dellsi : Premtice-Hall of India Priviee Limpeds Q
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Ll
- Rons Manafield (1994), Pl Compun Gulde 1o Microsaf Cflce, Wew Dulbic B8
Publication.

Hingh, Vighou Priva and Siegh, Meeoakshi (1998),  Mudimedis flurrats, New Delld
- Prentice-ball of Tuadia Private Limited

& Subramanian N. (1986) . Introdisction 1o Computer Fumdemientals, Now Delhi: Tata MeGeaw

Hill Publishing Company Limited.

CC3: CREATING AND INCULSIVE SCHOOL
Objectives:

On comnpletion of the Course the Student Teacher will be able 1o -
b Identify the children of apecial needs .

Z Underestand the nature of special needs their pavehoeducational characterstics
and functional limvitation,

3 Famillarize with assexsment and plagement procedure fur chitdron with specinl needs
+ Develops undermanding about scconmodating special npeds in regular classroom.

5 Appreciate the education of children with special needs.

Course Content:

Unit 1= Special needs und education

Concapt and types of spacial needs,

-education of ehildren with special needs and his implecation for universilisation of
elemeniary education,

-understanding and respecting diversity.
“trends of edusation for ghildren with spegial need in india,

-policies schemes and legistations about the education of children with special educational needs,

®

’
Unit 2- N lﬂl}i Ay pes mnd characiersties of childres with special needs
. e

“pryvho-sovial and educational charmcierstics funetional limitations with reference to-+locomoter

impairment ¥ ‘ ﬁ»‘-ﬂb

+hearing impairment - g‘)‘?’ : !\‘:]t“-f*-
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+visual impairment
- bewrning disaldility
-gifted and disadvantaged childron

= mentud retardatien and dlow learmers.

Unit - Inclusive Education

=eoncep i philosephy of inslusive educmion

- teaching competencies required for inlusive edueation

Roll of ¢lags ieachérs and Resource waghers in inclusive education.
- School and clussroom managmant for implementing inclusive

<eduention. -guidanes and councelling in inclusive education,

Speeific roll of family and community participation,

~Support services needed for inclusive schools

URIT 1V ldentification and assessment of children with special sducationn! needs

Concept and techmiques of assezament

sidentification and functional assessment of children with special needs <mpleeatin

of assessment for instructional planning und curriculum. evrriculum adaptation,
teuching strategies and evaluation in inclusive school.

-Principhes and methods of currienlum adopatation and adjustmient to address diversity,
teaching learning strategies for children with special educational needs: compuretive

learning ,peer uioring behavior moditication, multisensory approsch.perceptual strategy
ik system approacl.

s individusl educational program (IEP) and use of smerging weehnology
= udaptation in evaluation procedures,

LI R I ]

Practicum: Any one of the following :
(suggested pracicun but more aetivites can be mke up by the wacher based on my Wpic fom
ubove ml&}'

1 Prpgr'ﬁtiﬂn of a report on importance of education for children with special needs
2 Caseduidy of cildren with special needs school in school situation,
3. Observation of cles room shustion and identification of special needs,

Lot ' . b/
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4. Identification of gified /ereative /slow learner/children with leaming disability uging
sinndardized test,

5. Preparation of teaching plan for accommodation special need(Any one type) in regular
vlassioom,

G List ow the resowrces for effective implementsiion of integration programme with
teforensess any one category of spevial neads.
Apart from the above similar activities from the five units will be identified and given:

REFFERENCES:

L. Montgomary I3, (1990)special need in ordinary schools:children with learning

~ diteulties,Cassel Edueational limited londan

2. Alnscow,M.(1990)special needs in the classroom: A Teacher «ducation resource  pack
UNESCO

3. Hallahan and Kaffiman LM 1084) axaotional ehildren Premice hall

4. Harog N.G(1986)Exoeprianal Children snd youth Oldo Columbus Chaddes £ Memi
Publishing Co. A Bell and Howell Co.

5. Hegarty 8. und Mithu Alus(2002)Fducation and children with Special needs.

CC 4. Optional Conrse:
{Any One of the Subject mentioned below)

A. Vialue Education
Objeetives: Lipon completion of the conrse the student-eachiors will be abla w:
L Understand the concept and types of valises,

Pt

- Understand the meaning and basic-theories of axialogy.

et

. Gt an insight inte the strategles of ineulcation of values among children.

4. Develop awareness about the different agencies working in the sphere of value edugsation.
5. Davelop skills and echnigues necded 1o twach value edugation. :

6. Understand the role of the teacher in value education.

A
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Unit 1: Introduction to Values

1.1 Values: Concept, Nature, Types and Significance

1.2 Classification of Values - Intineie Values, Instrumants] Valuss, Maral Values, Asathetic
Values, Evonomie Volues, Social Valugs

L3 Conenpdtary Values in Indisn Comext
L.3.1 Panchakosha Theory of Values
132 Basic Human Values - Truth, Beauty, Goodness, Love. Peace, Non-Violence
LAY Contemporary Values - Scigntific Temper, Intelloeral Honesty, Social Service

and Protection of Environment.

Unit 2: Strntegles of Inculestion of V alugs
21 Sources of Value Fducation - 4&141_1bmmphy and Hiography of Cront Poople, Parables,
Vedis, Bhagavadgia Shlokss. Posms, Newspaper Clippings. Fpisodos from Real Life,
Dincuments ete.
1.2 Techniques of Ineulesting Values in | ifi
2.2.1 Ashtangayoga (Yama, Niyama, Agana. Prsayama, Prathvahari,

_ Dihyana, Dhasne, and Samadhi)
2.3 Role ol Teachers in Value Gduoation

Unit 3; Role of Sovial Ageocivs in Value Educarion
A1 Family
3.2 Religion
3.3 Educational Institutions
3.4 Community
1.5 Musgs Medin (Print and Electronic)
3.6 Information and Communiaation Technologs (Compuier and fnternet)

Unit 4: Value Education in Secondury Schools
4.1 Tndegrated approach

4.2 Dirget Approach
4.3 Ingidental approach J »"Q:-
4.4 Calcarricular and Extra-Curricular Activities ’fé%‘ﬁ' F
"4 - Rawolving Value Conflicts (value crisis) .
412 Dfmusgiem of Buming Sogial and Moral Problems *U\HWV
413 Project Work and Community Centered Actlyltios %)‘_ o I

A | g
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Assignments (any one)
Lo Vikit o religious insthutions which are invelved in Bducationn] gndesvor
2. Dogumentation of the sontrbutions of the grest pecsonativies and Insttutions o the
promustion and proteciion of values
3. Seleetion of incidenves/ episodes from the blogeaphics depicting particula/ selected
value

4 Propapation of Valie Judgment Seale

el i = e ‘

¥ En!%:ﬂ} 8. Harry (1961) Building a Philosophy of Education, LS A, Prentice-hall
g wey, 1. (1916) Democmcy and Education. New York: Macmillan,
"{'1 Doyle, T.F, (1973) Edueational Judgments. London: Roufledge and Kegam Paul. ©
© Feather T., Norman (1975) anus;; in Education and Society, New York: A
; Division of Macmillan Publishing Co

glumn. N.L. (1986) Value.aducation: Theory and Pragiice. Amjesr. Krighna
o

km“ﬂf‘ GF. (1971} Intenduation 1o the Philosiphy of Education. New York: Johnwilly

Ons, a
Lawamhut . apd Vandamme F. Uds, (1986) Pragmatics and Fducadon, New |
o York. Planeum,

Marlow AT, Ed. (1959) New Km)wi:dﬁt in Human Values, London: Harper and Row ©

Peters, K5 (1963) Authority. Responsibility and Education. London: George Allen and
Llgwwin. ™

Eﬂw. C.R. (1980) A Way of Reing. Houghion Mifflin. Rostan,

o

: Rassell, B, (1972) Educatioo and the Good Life. New York: Leveright.

% Venkataiah N. (Fd), (1898) Value Education. Mew Deathi: APH Publishing Corporit
B. Futurology in Education

Objeciives:

To scquaint siudents with the significance of the srudy of Furures in genaral and Futurelogy o
partielar.

T develop the knowledge and skills of students for Forecasting Futures of Education through 51
m&t}mﬁ and 1wchniques, a—r
i

fo dcwinp ‘Enical thimking of students about the problem and prospects of schaol education in
furre.

I
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CONTENT:

UNIT I Concept of Future studies:
Needs, Scope and Significance of Futires Studies in General

UNIT 1 Convepis of Futurylugy in Education and Futuristic Ediucation:

Needs and relevanee of study of Futurology In Fducation at Teacher Education stage and School
slage.

UNIT Il Paramaeiers of Foreensting Eduention Futaves,

Different methods of Futures Studies: simple Trend Extrapolation, Brain Storming, Delphi,
Puture Wheel, Rale Playing, and Scenurio Wriling,

LNTT IV Futores of Educational System;

Library, Clusseoomn, Methods, Medis and Teaching Aids, Textbooks,  Examination System,
Puturen Behool Teacher and Students, Futnes of prinery  wd secondary  educmion in the
context of soelal and technologioal change.

ACTIVITY:
Group Activity (Oue)

Development of scenario on any one aren of Education #s specified in Unlis 4 and § using the
activities specilted in unit 3,

Individual Activity (One)

n. Designing futuristic course content of own subject at school level on the basts of study of
Literatue.

h. Writing Scenario of Future of Studems Teashers/Bebool/Enyironment/Library/ Teaching
Aldy/ Texthooks : ete. using Future Wheel Exercise.

REFERENCES:
¢ Ekisich Sade ke Liya Shikshi Palush, Madbya Pradesh Shishak Prashikshan Mandal,
Rbnpal, Tan.. 1900,
NIEPA Report: Fduoation n the 2001, New Dethi, 1986,
L] P#E‘iia'ﬁaﬂ, mnd Sahoo, PX : Pature Studics National Pnt}lehul‘ngiual Cavepiwaiian, Agira.
1991,
Reddy, N.: Problems of Futurelogy, Swrling Publishing Co.. New Delhi, 1985,
Sax,ﬁfﬁ C.L.. and Dadauz, 5.8.: Education of Fuiure Management Challenges, National wﬂ
BookMlew Delll, 1986, o
*  Seth 5.0 India-The Next 7000 days, Wiley Fastern Lid., New Delhi, 1986. %‘. -mj--] i
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# Seth, 5.0 Funwe Scan and anticipatory  Management  Centre Tor  Anticipatory
Management, New Delhi.
Sharma, P.L.: India the Fourth World. Pankaj, New Delhi, 1985,

Srivastava, A.P.: Teaching and Learning in XII Centory, The Learning Laboratory, New
Lawlhi, 1987,

= Totfler, A The Third Wave. Pan baok, London, 1980,

C.  Health and Physical Education

Objectives : Upon completion of the sourse the student-teacher will be able 1 -

1. Understand the significanes of Health Education for the all-round development,

% Maintain and pramote good health

3. Develop the understanding of physical educstion and its reinted Nelds,

4. Acquire the knowledge ahout the feaching methods of phvsical edueation and its
activities.

5. Know about the effoctive organization of physieal education uetivities,

Uit 11 Health and Physical Edueation
L1 Henlth : Meaning. Aima and Objeetives, lmporance and Scope
1.2 Physical Education : Meuning, Aims and Oblectives, tmportance and Scope
1.3 Reluted fields = Recreation, Health Education and Education
L4 National and Emotional Integration through Sports and Physical Fducation
1.5 Yoga - Meaning - Astanga Yoga ~ Significance in Modern Society,
Umit 3+ Hoalth Servics und Supervision
21 Madical Inspection - Maaning, Procedure and Importance
2.2 Persunal Care = Skin, Eyes, Fars and Teeth
3 Safety Edueation ~ Meaning and Significance, Safety in Classrooms, Play feld,
Grymnngium, Roads and Hormes.
A First Ald ~ Meaning, Significance, principles of giving first aid
5 Fatigie ~ Meaning, Causes and Remedics.
16 Wtanced DILT - Meaning and Ranefits.

Unit 3 Lﬂd'mhfp. Descipline, Incentives and Awards
3.1 L endership )
: 111 Qualitien of good leader in phvaical sducations

7 ' AN
rﬁ'f}— . %‘?w
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‘3{!‘!2
343

Teacher leadership
Student leadership

3.2 Discipline
32,1, Memning

322
3?3 !3
324

izs

Sab

Common forms of indiseipling in schools
Canses for indiscipline

Steps (o cheek indiseipline

Rewards and discipling

Punishment and discipling

1.3 Incentives and Awards

131
132
333

134

ddd
3.3.6
3.3.7
ERE

Letter - Crest
Cap

Trophy
Meadal
Honour Dowrd
Gcholarship
Cenificate

Cash prize - based on the Player's Pecfomunce

Unit 4 : Crrganization of Physios! Edueation Aetivities
A1 Totrsmsural wind Exirsmural Competitions: Meaning, Organization, Benefits

4.2 Tournaments : Meaning, Types = Knock-out and leaguc, Benefits,

4.3 Sports moeet : Menning, Organization, Benefis.
44 Camps and Hikes : Meaning, Organization, Benefits,

Fragticum

I
2.
3,
4,

Purticipation in any one major game and one sports (tem
Ciraund marking for seleoted grmes snd spore
Cormmands, line formation and marching, ecremonial parade

Participation in two National {estival programmes for Nag hoisting

Rmrwu{

Tj[f. |
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i

ggﬂiﬂiﬁ K.G. (1998) . Sharir Shikshanad Vidhonagals, Dharwad - Mullesajjon Vyavama
ale, "

g}gggrz K.(1997) . drogya Muiru Aragve Shikshana, Dhirwad @ Matlasajjana Vyama

~ Prakash_Drothors (ME_%‘ :zmzj;ﬁfwmn. idminisipation and Recreatipn in Physical

fctcarion, Ludhiang © rother Pablication,

© Rao, V. K, (2003), Physical Edueation, New Delbl ; A P.H. Publishing Comporation, ©

Sarojkant B | Prasanna. Kumar, Chowdbary (2003), Health and Phy
Eﬂ‘ugm!w. Lu?lﬁm‘nn;d'mmm P, Chowinry 00, B mi Physical

Vijendra Kumar (2000), Mudern Merhods of eehing Physical Educarion, New Delhi
Sarup & Sona.

Ome Asstgnment amang the practical activitios mentionad shove, for ten marks
Internal test for ten marks.

D. Guidance and Cbunwlﬂng in Schools

Ohjectives: Upon completion of this course the student-teacher will be able 1o

L.

2

S

Understand the prinsiples, seope and necd of guldance and counselling in schools

Acqualint himsell with muure of differens problems ficed by ehildren in context ot
lewrning and development,

Understand the acquisition and process of lowrning in children with special needs.
Acquaint himself with leaming disabilities of children gnd it remedies

Take up minimum guidance programme at school fovel.

Unit 1: Guidunee and Counselling

1
I
1
1

L.

e

A
2
3
A4

L

(.a,—‘

Introduction o Guidence and Counselling
Natuge, Purpode and Scope of Guidance snd Counsellin i
Difference between Cuidance und Counselling

Counzelting |
1.4.1 Principles %ﬁ&_

Areas of Guidance
181 pancatiola! Gisidancs

1.£2 Vocational Gyidance '“\M?w‘}?)w/
J:é s o Or



LAY Pepsonal Cuidanes »

Unit-2: Problems of Developmenis in Children
21 Problems related to physical development
211 Common problems faced by children
212 Nutrition
2.2 Prablems related with Fevaticnal Digvelopment
221 Adjustment 1 Home

122 Adjustment 10 School
223 Adjustiment io Peer Group

244 Problems related o acaderic achievemien
228, Probloms reluted to Gender bins and Gender related issucs

2.5 Applications of the whole child concept for parents, teachurs and counselors

2.6 Aecquisition and Process of Leaniug
24,1 Comeept of learning
6.2 Faclors aifecting learning
2.6.3 Physiologieal factors
2.6.4 Paychologicn! factors
2.6.5 Roelo-emotonal factors
2806 Fducatianal feiory

Unit X Learning Disahilitios of Children .
3.1 Pactors Contriburi i i Learning Problemsy
4.1 External factors = Psychological snd Fducational
442 tmemal recwors -~ Cow general ability, Attention, Specifie reading, writing
2,
32 Assessment of the child
321 Case history
322 Assessmont of peneral abilities ‘
33 Remediation }E’ A
2 T
‘3 i1 Prinaiples of Guidance Services *‘;_%_,Tﬁ : 2
F33vde, Pusignigy remedial strategies.

Vnit 4 Guidunce for ChRdren with Special Needs




4.1 Mesming, definitions and types of exceptional children

4.2 Gifted and Creative children

4.3 Slow leamerd and backwarnd chililven

44 Srentegies for helping exeeptional ¢hildren w overcome their problems.

b

Assignments ( any one j
1 Cose ﬂudy of u child with special prablam,

2. Publication of & career bulletin based on authentic sources of fobs. Fmployment
3 Organization of career conference , Campus Tnterviews, ate,

4, Organization of Counselling session for  Individual / Groups ) students who are
genuinely in need of Counselling
4, Crgantzation of Guldance sesslons aboul services and facilities availuble in a school op
college.
Referenees

Adams, LY.(1965) Comnselling and Guidance © 4 Summary, New York
This Wi Melbns qomipainy Lad

- Aggarwal. 1 O, Educatiomal & Vocarlonal Guidince & Cometllng, Frelhi @ Donba Housg,

@ Astis Bhitnagar ( 1999) CGuidonce and Cownselling - Theoretical Perceprive. Vob-1.
o New Delhi : Vikas Publishing House.
Herki B. G. & Mukhopadhya, B, Guidance & Counselling - A Monual
New Dalhi
_: Sterling Publishers,
LJ

Byre, M. and Eheraniun. C (1977), lntroduction ta Communicative Deriders,
Faw ok Harpes fisd Riny

B

Cattie, WL und Downnie N M (19703 Propararion for ¢ ‘ounselling, Baglewood Clifls.
NI Prentice Hall.

Hammil, D D and Bartel N R (Fds) (1975) Teaching Children with

Legening and Wetgviaged] Bivarder Basion . Allvn and fiagon.

.
Hargs B L and Cramer, § H (1972) Pocartomad Guidance wmd Ouroer Developaments i e Sonnds.
fﬂm& a Bysieng Approach, Bosion : Houghton Mifflin. )gga *QJ-

w it
Janes, A L (1963) Principles of Guidanve. New York: M;{jr.m Hill. Pf,
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Koshhar, &, K Ediwcartonal & Vovwilenal Guldance in Secombary Svhouls. Swriing
Publishers : Mew Delhi.

Learner, L0 (1982 Learning [asabiiines Boston, Houghton Miltiiin
“.,, Hﬂ]"ﬂmﬁfﬁw%‘“““ wrrd Cimnelling Services frengicrion, Wy

lyers, . Frnciples amd Techmigiies af Focational Crufdance. New Y ork - MeUiraw Hill

Sharra. 5. R. Rescarch in Edvcattonal & Vocarlonal Guldance, New Delbi © Asmol
. Publications.

Shartzer. B F and Pater B3 {1968) Guidanco. Technigues of Individisit Apgrrcaiso
anid Dewstopmens New Yol MoCiew [l

E

Trisxler, A C and Narh, B U, (1966) Technigues of Guidunce. New York « McGraw
Hill,

Vaahita 8 R Voealonal Cutdanes in Elememary Sehoals, New Dvelhl |
Asueal Paticatios

Warters, ) (1960 Group Guldance: Principles and Pragifees, Now York :
foteel Tomne: FIRHE

EEBE

Weomberg, C (1966) Soclal Faundations of Guidance. New Y ork : Free Press.

E. Environmental Edpcation

Objectives: Upon completion of the course. the siudents teacher will be able to:

1. Understand the concept, significance, scope and terminclogies, objectives
and programmes of environmental education.

2. Develop awareness about the various types of pollution, ecological
imbalances and life and contributions of environmental activities.

3. Interpret the environmental legislations in conservation and protection of the
environment,

4. Understand the role of governmental and non-poveramental sgencies in

environmental education.
5 ﬂﬂpf y the mﬂfhm‘h nf' teaching and evaluation in environmental education. t%'

ﬁrl?

Unit 13 Intmducﬂan 10 Environmentul Fducation =
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1.1 Environmental Education - Coneept, Importance and Scope
1.2 Objectives and Prineiples of Environmental Education.
1.3 Basic Concepts in Environmental Education

131 Feology

1.3.2 Eco-System

1.3.3 Ecological Balance

1.3.4 Food Chain

1.3.5 Pallution and Pollutants

[.3.6 Natural Resources

1.3.7 Green House Effect

1.3.8 Bio-degradable and Mon-degradable Materiaks,

1.3.9 Bio-Shero - Bio Diversity

1.4 National Environment Awarencss Campaign (NEAC)
L5 Environmental Orientation far 8chool Education (EOSE)
Le  Dnvironmental Information Svatem (EHVIS).

Unit 2: Environment and Pollution

2.1 Meaning of Environment.

2.2 Types of Environment

2.3 Types of Environmental Pollution

2.3.1 Air Pollution : Mesning, causes The Air (Prevention and Control of
Pollution) A¢t ~ 1981,

2.3.2, Water Pollution: Meaning, causes, The Water (Prevention and Control of

Pollution) Act - 1977

2.3.3 Soil Pollution : Meaning, causes, Remedies -
214 Sound Pollution : Mesning, cnuses, Remedies
24 Feological Imbalanees

24.1 Deforestation
" 4.2 Soil Erosion
243 Extinction of Wild life
244 Depletion of Ozone layer
2.5 Life and Contributions of Environmental Activials.
2:.3.1 Wiahesh Chandra Megha
=.5.2. Sunderlal Bnhu;ung
233 Vandana Shivs
254 anekn (inndhs
2.5.3, {Shwgmm Kumnth

k

Unit 3: Agencies in EnVironmental Education
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3.1 United Nations Environment Programme (UNER)

3.2 International Union for Conservation of Nature and Natural Resources
(IUCN)

3.3 Union Minisy of Environment and Forests,

34 Centralollution Control Board (CPCB).

3.3 Centre for Environment Education {CEL). ,
3.6 National Afforesiation and Fea-Development Board (NAER)
3.7 Environment Protection Movements in India

A7.0 Chipko Movement

372 Appiko Movement

3.7.3, Narmada Bachao Andolan (NBA ),

3.7.4 Western Ghats Protection Movement

Unit 4: Methods of Teaching Environmental Edueation

4.1 Direct (Specialized) Approach

4.2 Integrated (Multi-Disciptinary) Approach

4.3 Incident Approach

44 Co-curricular and Extra-Curricular activities,

4.4.1 Project Work.,

44.2 Tniellectual Meets — Seminars Symposia, Workshops, Conferences, Group
[iscussion, Debates, Special Lectures, Brain Storm ing.

4.4.3 Field Outreach and Extension Activities.

444 Eeo-Cluba/Nature Clubs,

445 Problem Solving Activities related to Burning Eeological Problems,

4.4.6 Quiz. Poster Making, Models Muking and Exhibitions,

4.5 Evaluation in Environmental Fducation

4.5.1 Formative Evalustion

4,52 Summative Evaluation

Fructlcum/ Assignments (any one)
1. Visit any one of the fullowing organization and prepare a report on the
history, structure, functions and activities
1.1 District Environment office
1.2 Faryvavaran Vahini
1.3 .,  Eco-clubs/Mature ¢lubs

1. Collect anicles published in News Papers/Periodicals eoncerning
‘envirenment ind write a critical comments on them. ;. gﬁ WL
£

&0 )
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3. Prepare a Directory of individuals and instirutions working for and
protection of the purity of the environment in your district/state and
document the activities of any three individuals and three institiutions.

4. Collect Twenty Five complaints published in Newspapers/Periodicals

concermng pollution of the environment and suggest plan of action for

solution of the complaints.

Crente a Clarden in your college and document your experiences.

6. Organizing environment aducation setivities for school students (any two)
Exthibitions, quiz competitions, plays, slogap development, environment
skits, Dranas, Besay and Drawing Competitions.

Relereuwes
« Government of India (2001) fndia - 2001 A Referince A muad, New Delhi:

Ministey of Informatien and Broadcasting.

e Carson, Sean Me, B, (1978) Environmental Edecation — Principles and
Praciive, London : Edward, Amold Publishers.

s Dush, M.C. (1993) Eundamentals of Ecology, Tata MeGraw il

s Khopkar, S.M. (1993) Environmenial Pollution Analvsiz, New Delhi : Mew
Age Internarional Pvt, Lid.

& Krishamacharyely, V. and Reddy, G.5. (2000} Eavironmentad Education,
Hyderabad: Neelkamal Fublications Pvt. Lid.

» Mallik, 8,C. and Bhatacharya, DK. (1986) Aspects of Human Ecolagy,
New Delhi: Northern Book House. '

¢ National Council of Educational Research and Training (1981)
Environmental Education at the Sehool Level, New Delhi,
s Patro, S.N. and Panda, G.K. (1994) Eastern Ghaly in Orissa ; Environment,
Resaurces and Development, Bhubaneswar : Orissa Environmental Society.
s Sharma, R.C. (1981) Environmental Education, Mew Delhi.
e Sharma. RC. (1985 fnter Disciplinary Approoches in Environmental
Feducarion, Paris.
e Sharma R end. Kaur H (2000) 4ir Polhuion, Meerat : Goel Publishing
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F. Action Research

Ohjectives « Upon completion of this course the student-teacher will be able 10:
L. Aequire the knowledge of concept of research and educationl research
2. Understang the concept of bagic, applied and setion research and their differences.
3. Understand the meaning, signiflcanee and scope of action research
4. Bocoms aware of netlon ressarch prohlema in diffevent areas in schools.
& Avguire the knowledge of steps involved and wols wied in aeiion ressarch,

6. Aggulre the skills of conducting actlon research and 10 develop the skills of
interpreting and reporting the findings of setion research,

Unit ¥ ¢ Research and Educational Research

L Research = mesning, defioition and imponascy,
L2 Educational Rescarch ~ meaning, definiion and imponance.
1.3 Steps in kducational Research.

14 Types of Research : Fundamental/Basic, Applied and Action Research — meaning
definition and imptmaﬂu.

1.3 Methods of research . Histworical, Experimental and Survey
1.6 Ditlorences between applied and action research with reference w —

i) purpasc, i) definition, iii) hypotheses, Iv) sample, v) data collestion
mstruments, vI) daws analyses, vil) generalization, viil) limitasions

Unit 2 1 Action Research

2.1 Meaning, definition and seope of netion wsearch,

2.2 lmportance of action research to clasgroom wachers, administrators and guidance
personngl,

2.3 Limitations of aetion research

2.4 Action problems in different areas in schools - examplos,
Unit 3 : Research Steps and Tools

1 Sieps in Action Resesrch
in i Identilying the problem aren (ewamples - experimental deaign and qualitative

", design). Q
X 2 Pinpointing the problem. a
113 ‘ﬂﬂﬁ!kﬁm fnalysis in Torms of causes T“Tﬁ

§ot . ) .nmm
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LR Tdentifying the objectives,
305 Formulating action hypotheses.
316 Designing sction plan.

117 Execution of the plan,

L8 Analysing the data.

31L% Findings

3110 Reporting,

32 Touls uf Drain Coliection.

3.2.1 Achlevemem Test, Questionnaire, Tnterview Sehedule, Uhiecklist, Rating Scale
= Medning, need, sdvanages and Hmbatdons,

342 Tewwlnvemonics of  Aptiude, Auitude, Inferest,  Personlity,  Values,
Intelligence und Creauvity (Knowladge of at least 2 wais in cach category ),

A2 Measures in elassioom = Soclomeiric wehnigue and Classroom Social Disuance
Seale (usew of these tools 1n astion ressarch}

13 Quantitative and Qualitative data ; meaning and axamples.

L1 Asalysis of the Dats ~ frequency distribution, measures of ventral wndency,
variihitity,

%3.2 Co-efliciem of cortelation (Pesvaon's rank difference methods,
113 Interpretution of data with an cxample - descriptive  amul
gruphioal, (Mot 1w be disevased sithow CompPUiation )

Unit 4 : Action Research Report
4.1 Tormat of report in terms of steps of action research (wy in 3.1 above).
4.2 Summary, bibliography and appendix.

Assignments (any ane)
Preparation of an action plan on a elassroom problem such as :
o identifying causes of poor reading abitity and suggesting romedial mensures.

b. identifying the causes and types of spelling errors and suggesiing remedial meanires,

¢ idamlfyinn‘tbgﬂ causes of poor map-reading skills and suggesting remedial measures.
d. idefifving the causas for poor drawing of diagrams ond suggesiing remedial Ea«—i

mendures, bt
¢ Tdentidng the caused of trupney and suggesting remedial messures, E'ﬂt?‘
QWJL ‘ MN&\W
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Lo ddentitving she ceuses of problem behaviens of soadens in the classuom and
siggesting remedinl measures,
{any other probiems similar to above mentioned)

Reference
8
Aggarwel. LC. 01975, Edweotional Besearch © An Iuroduetion. New Dethi ¢ Arva Book
@ Depot.
Piast, 1. W, and Kahn, J, V. (20025, Kesearch in Eewoation, (1" L.y Nev Dol * Prentioe
o Hall Pyt Lad, ?
T Corey, SM. (1988, dotion Research ro fmprove School Pragiices, Mew York: Wureas of
@ Publications, Colurmbiy Unlversity.
- Fox, D1 (0969, The Resvarch Provess o Edwoation. New York @ Holt, Rinehart and
& winston, 1.
Cirrgtt, HE, (1989, Sigiistioy in Pavohelogy and Edveaiion, Bombiy © Vikils, Feffer and
@ Simons, L, .
Koul. L, (1984}, Methodalogy of Edvational Research, Mew Dethi § Vikis Pablishing House
mm Lid
Mchoan LE (1995, dmproving Sdueaion tirough Avnon Ressuroh, Califomia ; Corwin
ml‘mln, B,
W MOERT (1979, Rasvarch i Classroem, Hew Delhi | Volune 1o 1Y,
T Bhavme, B (1993 Merhededugyr of Resewroh fr Bdwcanon, Mew  Dellid 0 Buedest
ml’fiwh}minm,
'Bldhu. K. B {1000, Meshadalagy of Bessareht in Eibuearon, Maw [eihi 1 Savling Publishars
Pt ik
(S8}

’Vm Daden, B (1978) Uideratanding Edwearional Besearah | An Iadveduciion, New Delhl
MeCimw Hll Bieok Co,

EPC 4 : Understanding the Self

OBIEETIVES:

* The main aim of this course is to facilitate the developmont of Individuals who can
take responsibility for their own learning and give # conscious direction to their lves.
STUdEnts are EncOuFaged 10 explofe ang develop IRFOUEH SRIFFENeclion 3 greater
waight into thelr aims of life, stremgths and weakiessed snd dynamics of farmation
of idantity and a trus indbviduality,

*' Studorts alze develop a capacity for socialrelational sensithity, effectve

eammunication skilis and wavs to create harmony within one’s own self and soclety.

& .a;tm workshops are also aimed at equipping the students with positive attitudes,
R A




- &

attributes and skills that help in facilitating the persanal growth of their swn
students while teaching:

* Yo halp itudent teachers discovar and develop open-mindensss, the attiwde of a
setf-motivated learner, having self knowladge and salf-rosiraint,

*  To help student teachers devalop the capacity for sensitivity, sound commumication
skills and ways to establish peace and karmaony.

* Tog;uq-mp this capscity to faclitate persanal growth and soclal skills in their own
STUOBNTS

Uit 1; Exploring the Aim of Life Objectives

= Ta enable students to dovalap a vision of life for themselves.

« To encourage students to give conscious direction to thelr lives to take responsibility for
their actions, ‘ ‘ ;

= Te duvelep a holistic and Integrated understanding of the humarn solf and parsonality,
Workshop Themes

* Vislon us a person: Aspiration and purpose of Iite.

* LiViNg A conscious direction to life.

« Understanding different dimengions of self and personality and wav In which they
influence thve dynamics of identity formation, values and direction of life,

Unit 2 Discovering anc’s True Potential

& To facilitate the parsanal growih of the students By helping them 1o identify their own
potential
» To develap the power of positive attitude.

*® To gncouriage students o develop the capasity for selfrefisction and personal
imegration, .

Workihop Thames
* Understanding one’s strengths and weaknesses thrpugh selfl ubservation exercises,
* Taking rasponsibility for ona's own actions.

= Daveloping pocitivity, aslf asteam and emotional intagration,
» Explaring fear and trust; compatition and cooperation

" m:remn; skills of inner self orgarization and self reflection
= ‘Wrtﬁ"u a aatfrafiective journal

Unit 3 %evelopink Sersitivity

X




# Tp anable students o exsmine and challenge the sterentypical attitudes and prejudicgs
that influence dentity formation and the process of indndduation.

= To chgourape students (o develop the capatity for penpective taking and appreclating
difforant points of view,

= T develap sensitivity towards needs of children by connegting with one s own childhead
expeciencd Workshop Themes = Understand and challenge the wntonsclous, conditionsd
attitudes that are stersotypad snd projudicad (gander, canie, cisag, mes, regian, disability
ate.) and critically examine the sources of stereatyped messages (a5, media),

* Defining CONSCIoUsly ohe”s own vilues tawsids self and society and develop o capacity 1o
undarstand and approciate divergant paints of view. Widening their realm of consalousiness.

# Develaping the capacity for empathic istening and communization skills.
= Understanding ona” « own childhood snd adultchild gaps in wnoeiety.
Uit : Paies, Prageass and Harmony

= Te develop the capacity to establish peace within onesslf

« To develop the capaclty (o estalilish harmuny within a group and methods of conflict
rekolution

= To understand the meaning of leadership and develop attitudes and skifls of a catalyst

= To understand the basis of soclal disharmeny, the factors those contribute to 1t and ways
o facilivate change

Werkshop Themas
+  Establishing peace within anesell: exercises of concenjration and meditation

= Undarstanding group dynamles and cammunication

* Creating group harmony, exploring methods of creating 3 collective aspiration for
Prograss and conflict resatution

* Duploring tﬁt baset of social disharmony] becoming the agents and catalysts of change
and axploring methods of facllitating changs

Unit 5: Facllitating Pessensl Grawth: Applisations in Taaching

* To explore l!ﬂtﬂdtl and methods needed for facilitating personal growth in students

s TB:I&NNU ways of intégrating the faciiitation of parsonal growth and soelal skitly within )\m
the formal curriculum el
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Becoming a seif-reflestive practitioner: becoming conscious of ane " 2 own attitudas and
communication pattern while teaching,

* Observing children: sppreciating soclal, sosnomic, sultural and Individual différences In
childran gnd relating with them

* Exploring and practicing ways two facilitate personal growth and develop social skills In
students while tsaching

Maode of Traniaction

There & ne stondard proseribed materinl for thess workahops, The protisssions] experte nre
expected o engage with the students with specially designed activitios, Thewe could be based
on the facilitator™ 5 personal integration and unique individual and group characteristics and
urg rooted Within the context of student’s lives and contemporary realities. 1t is suggested that
the studenis be gh’cn spanw to explore and ardeuluse thelr own sensy of lite snd s ssues,
They can be encouraged 1o think & fosh on fasucs that most closely convern tham and use
ereativity and imagination o develop & perspective on them. The resource materlals are an
uld in this process. The resource materigls can slso include newspuperiweb articles on
CORleMmparary concems and movies/documentarics and other audio-visun! materials, There is
5 suggested st of resoune maerials which should be comextumlised and updated
perindically. Expartise/ Spacialitation

waquirad to tesch this course Specialisis who have denducted personal development
workshops and wha have a qualification in clinical and caunseling Peychology.

Essential Readings

1. Antoine de Saint-fvupery, (1977). The Little Prince. London, UK: Wordsworth Edition
Translited by irene Testol-ferry (available in Hindi}.

2. Dalal, AS. {2001). Our Many Selves, Pondichdrry, Indla: SreAurabinda Astiram,
3. Frankl, V, (1946}, Man’s Search for Meaning, New York: Pocket Books.
4, Joahd, K. {ed} (2005). Tha Alm of Life. Auroville, indla: Sailer.

5. krshnamurti, 1. {1953). Education and the Significance of Life, Ofal, Callfornia, USA:
Erlthnamurtl Faundation Truse

6. NCERT, (2006}, Education for Peace, Position Paper. New Dalhi: NCERT. 7. Walk with Ma:
A Guide for 1aspiring Cltizenship Action, {3006). New Delhi: Pravah Fub,

Readings for Diseussion 1. flach, R (1094} lonathan Uvingston Seagull, Londan, Uk Harper 4] ‘:wQ
Collins Publications. ! ﬁm

2, ﬁhmﬁ'}'ﬂa B (1998} Leading Consciousty, MA, USA: Bullerworth-Heinermann,
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A, Gihran, K {1986). The Brophat, Caloutts, India: flups & Co,

4. Gupta, 1. (2008). Growing up Hindu or Muslim: How Early does it Happen. Economic and
Political weekly, 63(8], 35-43,

5. Haldar, B. (2008). A Life Less Ordinary. New Delhi: Penguin Books Teanslstad by Lirvachi
Butalia.

6. Hall, £. ans Hall, C. (1988). Human Ralations in Education. London, Ui Routiadge.

7. Joshi, K. (1996). Education for Character Developmant, Dharam Hinduja International
Cantre for indic Ressarch.

8 Josni, P. (2006}, Negotlating identity: Voices of Children wih Disabllities in Regular
Schoals. Contemporary Education Dialogue. 33), 1175-195,

9. Kumar, K. (1986). Growing Lip Male, Seminar, No_ 218,

10, Seminar, dentity. No. 387, November 1991, New Delhi. 11, UNESCO, {2001). Learning
the way of Peave: A Teachers’ Guide 1o Peace tducation, Mew Delhl; United Nations
Eehicational, Sciontific and Cultural Organization,

Suggested Audio-Visual Resources

LAim of Lfe by Kireet Joshi (DVD) for  DvD/facilitation  comtact

2. Ful
{ﬂ i1 ‘

of Life: A sensitive Japanese Teachers éxplores foelings, death with 10 year elds.

Anli .Y

3. Parsonality Development {meractive €D, Computer Only) With Yoga and Guided
Meditation Madules, Indus Quality Faundation

4. The House on Guimohar Avenis by Samina Miskira {www cultureunplugged.com)

Advanced Readings 1. Cilkzentmibalyl, M. {1893} The Evolving Sl A Psychelogy for the
Third Millennium. New York: Harper Colling. 2, Dalal, A8, {19R7). Living Within, Pondicherry,
tndia: 5ri Aurobindo Ashram Trust. 3. Dalal, A.5. (2001). A Greater Paychology. Pondicherry,
irndia; 3ri Aurobhindo ashram Trust
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Bachelor of Education
Internship Guide

m«mpm?jnm

Interns are students who bs a graduate In their subjsct major, and arc spending a four month
working with experienced mentor teachers on their teaching practice while aking graduate
coursies in the Teacher Eduention department,

Mentor Teachers are experienced school teschars who mentor interns. They provide
guidance, ingight and opportunities for supparmad practice.

Supervisors work with sohasl adminiaraiond Mantars o detarming aghoo! exporiance for
interns, modiate in ditfioult stuations; and oversee imerns’ progress in schools and with
POt ba program requivements They are faculty who ergamiae vamnpus bused levtures amd
seminacs in each suldect area, They provide supervision and guidance for the inrerns in and
out of the canipus.

Tmern Responsibifitie

nwrns are sdents of teaching. In contrast to teaditional student teaching programs, interns
are not expected to begin the year ready to teach on thelr swn, Insiead, they are expected o
engage in observations. co-planning and eo-teaching with their mentor teachers and 1o bulld
their capaeity toward assuming responsibility for extended lead teaching during the semester.
Interns are in @ period of wansition from students 1o professional teachors, Dorlng this
transition. ey must riain the perspective of a leamer a5 they take on the new and

unfamitiar role of a weavher. Interns are expevied 10 take an active rote in their own leaming
i 10 contribute to the learning of fellow interns.

Planning und Communication
* k.2ap supervisor infurmed about ¢lassroom schodules and evens
= Dorewt questions or vongerns 1w superylsors of menor
* Schedule observations and conforences with the mentor and inform supervisor of
changes promptly
. !\hﬁ regularly with the mentor w discuss planning for instruction

& I?i‘eg!m writien lesson and unit plang aecording 1o both mentor teacher ad supery isos’s

expefution? : Jlags
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& Arrange o shore il plans and materinle with the mevtor In o timely way, 1o allow for
feedhack hofire ualng them

* Koap the fogus slass binder up 10 dute with plans and matorials mid ensure that i s
acsezzible fo thy menter and supervisor an all imes

» Engage in reflestive diary wiiting o other communication forums required by montors
lmJ,;ur Aupgrvisorn

= Provid® meniorsuperyisor with copies of pluns and materials

* Confier regularly with the mentor tencher and supervisor aboul progress and conoerns

Professional Activities

= Prepare for and participate in seminass

* Participate in ordenttion sotvities. faeulty meetings and siher sehool events

* inithe introdugtions w sehool Ticully, salT and adminisralar

* Malntain accurate contact information for mentor tencher(s) and supervisor

« In case of absence, inform evervong alfceted promptly, Le, prior o the absence

» Comply with the school absense policies and have substitute teacher plans available i
schaduled 10 taach lessons suring the absence

= Comply with the intership attendance policy

& Dreas professiondlly

= Comply with the Professional Conduct policy

* Consult memor wacher and sipervisor about the work schodule for any pant time job
and arrange 8 mutually neceptahle wwhedoks

Pernonal Learning .

- Take initintive in asking questions, searching owt resources, inviting feedbuck and
crealing vpporianities w lsarn,

* Reflect on teaching and lenming thropgh discussions and assipnmensa

* Prapare a peofesslonal parifolio (refloctlve diary)

- Work with intern ws 2 co-teasher as s00n as possible, Sharing decisions and observitions

* Observe intern’s teaching and help the intern think aboui student understanding,
‘alternative appronches, grouping, msnagemisnt, ete.

- i
» Brovide interma with oral and written fedback sbowt their teaching, including wrltten : H; 3
' fgpedback ‘%Wh’b teachers and students care fully, taking nores and asking yuestions

¥ Gt




«Siudy and participste In the formation and maintenange of u classroom loaming
community
« Begin the year co-planning and co-teaching lesions and agtivities, moving foward

Independent plunsing snd wachiag o the year progresses,

Munior Toavher Rissporsihilities
Phanning and Communication
« Magotiste with intern and supervisor & soquence of intem respondibilities i accondance
with the progoam standsrds
» Provide intem with an ouiting or Tat of toples intern will be redponsible for teaghing,
allowing extrs time for intern 1o locate racurces, plan. recgive faedhack from mentor teacher
and supervisorn, and revise
+  Esuablish roguler Umes 1o confer with the intern sbout unit plaoning and provide
suppurt for idenifying blg ideas and appropriaie surricalum materials
« Hlelp identity plaves in the curriculum whers the intern can ty out ideas learned in
S AGFE
«  Confer regularly with the supervisor about progress and goncems

« Partielpate tn all sehool satlvition from moming assembly 19 avaning aisemihly

Supporring inrern Learning
+ Faciihane opd monlor Innes progiess o ebsgrvation 1 co-planning and so-
renching to lead feaching
+  CGuide the intern through daily school-based experiences such us working with other
tenchers, dealing with classes on an usembly day, et.
« Provide appropriate, ¢lassroom-based learning opportunities throughout the year,

« Reflect with the intern about teaching. student leaning and deas and strateivs studied
in seminars.

Assessment ‘

sParticipate in assessment conferences

=W rlte and subinlt ag sl Performance Description at the end of the internghip progmomme

siolp tntoms think shout thelr careers s educators and sssle with reviewing portfolios.
videotaping, weitlnp letters of recommendation, ¢i¢.

Supervisor Responsihillifes
Meatings, Observation Visits, and Assessments

sPﬂi'th copies of writien assessments 10 intems and Memor [cachers

¢
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* Propirs participants for gessions by explaining whin w bring and topics (© discuss

+ Make at lénst five obaervarion visits during a week ;

* Prepare writlen assessments prior o feedback sessions. using the appropriate forms for
your intemn’s subject aren, and provide copies for the intern and mentor teacher ol the
sanlerenge

+ Write and submit an Exit Perfurmance Deseription at ihe end of the internghip progymme

tammnumgm
* Fueiliute communication amonyg interns, mentor leachers and others Involved with the
intgrnship _
sCommmicnis rogularty with snch invem, of Joast evéry other day
= Communicats regularly with cach menior wacher

;0 m;niw:- regulacly. ag scheduled, with subjoet area leaders abour Intens’ prograse and

*  Provide the interm and mentor teacher with detalled notes and written foedback about
ohservation visits

* Make sure intern and mentor clearly understand expectations and program standards

= Rewp informed abow program devetopments and pass this information on w intems
and mentors pramply ‘

* Know where  direct questions and relay answees 45 soon s possible

support of Intern Learning by the supervior
* Observe the Imem's tenching and confer about the planning and teaching of each
obsarved lesgon
* Provide constructive written snd oral feedback for each observad lesson
* Identiy the intern’s specific needs and work on thens with the (ntern snd montor teacher
= Infosm subject arca laader wbou problems prompuy
“Help intarns 1o dovelop thelr pontflios by giving feadbuck on muterlals, ssalsting with
videotaping, ete. Records '
* Keop notes of all observition visits including date, progress abserved, suggestions made
i actions taken
* hesp notes of all commumivation with interns anst memdr ieachurs
* Keep examplos of intern work indicative of pragress or probloms
* Keep copies of all written sasessments and professional devolopment J’}Itna
* Submit evaluation reports and professional development plans 1o the department head.

This highlights the intern’s field experience that contribate 1o the overall design of the
internship year experionce. In schools with other conflgurations of elags lime, intems
anet mentors shaubid dizsenss with their fleld Instructors bow the bserm’s lead tenching
e will be distributed theaughon the yoar. Koy sspedts of any iiteea’s  Toad teushing
geheilule inoluds:

q
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* Afler the initial week or two of whool, the imtem should have lead tenching ﬁ"ﬁq‘*

esponsibility (bur not sole teaching resporsibility) for al feust one elass period ina 1
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. Interns are nevice eachers for whiom outof-liss prepsration and relection ke
longor than it doss fir more expertenced teachers, Having regular time during the
whoal day 1o plan well far their teaching and reflect carcfully on it s viial fur the
prowth of the litern's prastice and for the quality of e inswwetion they can provide
1o the students thay share with thelr mentor, lntems ma apernd some of this imeg
sutside the clasroom, and tey may spend some of i by observation and analysis of
the Mentor's teaching,

. T the fnitial fmcrship programme, shom periods of increased leadisole) teaching
renponsibilitics should be preceded and followed by periods during which interns
returm 1o teaching only the focus class. From guch period of increased lead teacking
fesponsibility 1o the next, the demands on the interm's planning, teaching, and/or
tsseasing should mcrease.

v Interns’ on-campus classes do not meet every weak of the intemship. During certain
weeks, the classes do not meet 5o that intemns can be In thelr placement schools all
five diys of the week. Intemns” obligations to thelr courses during this time focus more
on at=gahool or n-class aetivities and fess on lengthy reading or writing assignments.
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